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How did you get into 
psychology?
As a young person I was secretary 
of the Young Women’s Christian  
Association (YWCA) in Bloemfontein 
and treasurer of the Students’ 
Christian Movement at Moroka 
High School, a boarding school in 
Thaba Nchu in the Free State.   I then 
became secretary of the Young Adult 
Youth Alive and of Youth Alliance. 
I was also an active member of the 
Turret College Student Movement. 

My experience with these organi-
sations gave me an understanding 
of the socio-political and economic 
situation and the plight of black peo-
ple under apartheid. Their suffering 
motivated me to take up psychology 
in order to contribute to the healing 
process of our country.

During school holidays, together 
with my colleagues, I used most of 
my time working as a volunteer at 
Orlando Orphanage in Soweto. I 
loved working and helping other 
people to better their lives, which 
transformed their mindsets and 
restored their dignity.

In 1982 through a childhood 
friend, Dr Buti Kale, who is now dep-
uty director of the United Nations 
High Commissioner for Refugees in 
Washington, DC, I received sponsor-
ship from the late Manuela Abbe to 
study in France. A year later I got a 
scholarship from the minister of edu-
cation in France to study psychology 
at the University of Franche-Compté 
in Besançon . I completed all my stud-
ies in French, which I found pretty 
difficult, and obtained my masters 
degree in clinical psychology. In 
1995 I returned home to work as a 
psychologist.

Where did you go to school?
I received my foundation educa-
tion at Bochabela Primary and pro-
ceeded to Marang Secondary school 
in Bloemfontein. One of my teachers 

was the late Winkie Direko, the for-
mer premier of the Free State. I then 
moved to Moroka High, a board-
ing school in Thaba Nchu, while 
studying there I was detained with 
a group of students who challenged 
Afrikaans as the medium of instruc-
tion in schools.  Upon my release 
from prison I was expelled from 
school. I then had to study O levels at 
a Sached Trust-run Turret College in 
Johannesburg, an alternative educa-
tion private college. My studies were 
interrupted and I had to complte O 
levels in Swaziland. This is where my 
career was shaped and my political 
conscience sharpened. 

In 1982 I left for France and only 
returned home in 1995. Little did 
I know that it was going to be a 
struggle getting a job as a psycholo-
gist. With the help of the wonderful 
Professor Queen Mokhuane, I was 
employed at Medunsa as a senior 
lecturer and supervisor for masters 
students in clinical psychology and 
final-year dental students.

One of the professors I had come 
to know, Professor Charles Vorster, 
advised me to pursue forensic psy-
chology studies at Pretoria University. 
I followed that advice and  qualified. 

The collective contributions of 
all these professionals encouraged 
me to start my own practice — KJM 
Health Wellness. 

In 2010 I was honoured with 
another scholarship, from Yale 
University and USAID, to study with 
the Foundation for Professional 
Development (FPD) based in 
Pretoria. I studied advanced health 
management locally and internation-
ally. I graduated in December 2011. 

This experience enlightened me 
about HIV/Aids and other health-
related issues in our country. 
I believe that there is potential to 
normalise the health system in South 
Africa and educate our people about 
their health.

What is interesting about 
the field you chose?
While every situation is unique and 
needs to be treated as such, it is inter-
esting for me as a psychology practi-
tioner to see people through therapy 
intervention changing their nega-
tive thoughts to positive ones, with a 
resultant behavioural change.

What should young people 
do to get into your field of 
forensic psychology?
It is important that young people 
complete their master’s degree in 
psychology before they can study 
forensic psychology because they 
must be in a position to understand 
the differences between the two. In 
clinical psychology we empower cli-
ents to deal with their emotional and 
psychological pain. In forensic psy-
chology we make recommendations 
to the court as expert witnesses.

Was there an event or a person 
who encouraged you to go into 
the field?
My childhood friend Dr Buti Kale 
and other members of my family 
encouraged me to go for a career that 
is people oriented . My parents Edwin 
and Vicky Morata who supported me. 
Kale said it was my calling from God. 

What value would you say your 
field adds to human existence?
My work adds value to all human-
kind because we all have challenges 
— emotionally, psychologically, 
financially — and all of them affect 
our families and work environments. 
I render my services to individuals, 
families, the private sector, mines, 
government, churches and schools. I 
do wellness workshops in the work-
place, and for women and couples. 
I provide professional advice to the 
broader population through the 
media as a panelist and an adviser.

Who do you admire most in 
your profession?
I admire Professor Queen Mokhuane, 
under whose leadership I was 

privileged to work. She is the first 
black woman psychologist in South 
Africa and head of clinical psychology 
at Medunsa. 

What do you do when 
you are not working?
I spend quality time with my fam-
ily, my parther Shadrack Nakeli 
and visit my parents in Soweto. It is 
important to me to reconnect with 
them because I travel a lot. I also 
set aside time for myself — to get a 
spa massage, or to read and listen to 
gospel music. I also escape to prayer 
retreats and spend time at couples 
meetings. It is also important for me 
to have regular meetings with my 
colleagues for debriefing sessions as 
clinicians to check how we are doing 
in our workplace. I structure my end-
of-the-year holidays with my family 
to have meaningful family bonding; 
this helps me to have a good start in 
the new year.

What is your message to
young people who want 
to go into your field? 
For young and old people who 
would like to become psychologists 
it is important to have passion and 
not to be judgmental.  You must 
have love for people and respect 
ethics. In this way you can help oth-
ers recover from pain. You must be 
a good listener and communicator. 
You must understand that you are 
handling real-life issues that indi-
viduals may have been battling with 
for many years and keep strict con-
fidentiality. They must also be able 
to refer to other medical profession-
als. People will come to you because 
they trust that they are going to 
get help from you and solutions for 
their problems.

‘Psychology is my life’
For Ketso Moorosi helping others 
has been a passion since childhood

Ketso Moorosi’s rooms are 
located at Lister Building, Suite 
1002, 10th Floor, Cnr Jeppe & 
Small Street, Johannesburg, Tel: 
011 337 3227
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Ketso Moorosi believes in helping others. Photo: Delwyn Verasamy

Anyone who has ever gone 
through any form of schooling 
has a teacher who had left an 
indelible mark on his or her 
life — one who might have 
encouraged them to follow 
their dreams or talents. At the 
time when these teachers were 
 giving advice and moulding us 
as pupils, we would have stub-
bornly defied their instructions 
at times.

As adults, looking back, 
most of us are often grateful 
for having had these men and 
women who dedicated their 
lives to our education, growth 
and future.

Last month I had the 
opportunity to be part of the 
National Teaching Awards. 

The function, at the 
Sandton Convention Centre in 
Johannesburg, gave a glimpse 
of the good work, sometimes 
amid challenges and odds, 
teachers do on a daily basis.

The awards demonstrated a 
number of common character-
istics the teachers who were 
 profiled possess. Stories of 
patience with the pupils, self-
lessness and going beyond the 
call of duty by initiating food 
gardens to feed pupils and 
families touched the hearts of 
those present. In my opinion, 
all teachers deserve an awards 
event of this magnitude.

I have vowed that the next 
time I come across someone 
who is a teacher, I will shake 
his or her hand with pride and 
great honour.

In this month’s theTeacher 
we have two special stories — 
that of Ntombi Nhlabathi, a 
siSwati teacher in the village 
of Fernie on the borders of 
Mpumalanga and Swaziland, 
who came from being a mush-
room picker and domestic 
worker to educating herself to 
become a teacher. But her nar-
rative is that of an advocate 
for special-needs  education, as 
she dedicates her time mostly 
to pupils who have learning 
problems. — Editor

Celebrating 
teachers
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UPSKILL YOURSELF IN
SCHOOL MANAGEMENT & LEADERSHIP
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Louis III keeps his word 

Belinda Harmse

A
s we did every year 
before the opening of 
the school, my husband 
and I drove from the 
farm to town to place 

the specially baked cupcakes, deco-
rated with clown faces, on the tables 
of each of my new grade one pupils.

I baked the cakes specifically for 
them and decorated them with much 
care and love to make the pupils feel 
extra welcome in my class.

I was immune to all the tears and 
separation anxieties of those little 
ones who were coming to the school 
for the first time. But I certainly was 
not prepared for what was awaiting 
me.

With brave steps the dearest little 
ones came up the path towards the 
class — clutching mom and dad’s 
hands. I welcomed each one at the 
door as I led them to their tables.

When I had greeted almost all 
of them, a heavily built dad, Louis 
Venter II, openly burst into tears and 
begged me to take great care of his 
son, Louis Venter III. This would be 
the first time father and son would 
be separated for longer than five 
hours.

Little Louis knew everything about 
the mechanics of a tractor and about  
farming, but he had never been in a 
play group — and had certainly never 
been in a classroom.

Pulling away
I assured the dad that all would be 
fine. They said their goodbyes and 
I took the little boy’s sweaty hand 
and held it tight. He was putting in a 
great effort to pull away from me and 
scuttle. It seemed like he wanted to 
give the class of 40 their first learn-
ing experience — one they would 
never forget.

The desperate “Teacher, I need 
the bathroom now!” caught me una-
wares. I instructed all the boys to line 
up so that I could show them where 
the bathroom was. Louis III was 

right in front.
By the time I turned the key in the 

lock it was too late. Louis III had 
fled the scene and there was scarcely 
enough time to shout at the teacher 
next door to keep an eye on the rest 
of the new pupils.

I lost my left shoe at the door. 
At the 400m mark I lost my right 
shoe.  I was petrified as I saw the gap 
between the galloping Louis and me 
increasing. I sprinted at such a furi-
ous pace that I ran right out of the 
top half of my underwear.

Catching up
By the time I reached him and caught 
him by the scruff of his neck, I was 
panting and gasping for breath.

He sobbed and asked me to phone 
his father, because they had not com-
pleted the planting on the farm and 
there was nobody to help him. I was 
caught between the devil and the 
deep blue sea because there were a 
few other weeping children waiting 
for me in the class.

The pleading in Louis III’s dark 
eyes and the dried tears on his cheeks 
convinced me to “do the right thing”. 
I promised I would phone his dad 
if he, too, promised he would come 
back the following day and bring 
seeds from the farm to plant in front 
of our classroom.

Triumph
His dad, with his grandpa, Louis I, 
were only a phone call away — they 
were waiting outside the school 
gate, counting the hours until little 
Louis would make his appearance. A 
most grateful and relieved dad and 
grandpa promised they would bring 
him back the following day.  They 
kept their word and Louis III became 
a faithful pupil.

In front of my classroom an enor-
mous mealie plant grew and now, 
more than two-and-a-half decades 
later, I often wonder whether Louis 
III ever took Louis IV to the grade 
one class.

Belinda Harmse teaches grade R at 
Woel & Werskaf Pre-Primary in Potch-
efstroom, North West. She was the 
winner in the category of excellence in 
grade R teaching in the 2011 National 
Teaching Awards

It took cajoling and negotiation to get a 
little boy to school for a second day

Belinda Harmse
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Set on 
the path 
of big 
dreams

Q
u a r r a i s h a  A b d o o l 
Karim (52) is one of 
the eminent academ-
ics who is involved in 
efforts to understand 
the HIV epidemic in 

South Africa. Her research interests 
are mainly geared towards helping 
South Africa to meet its target for 
the health  millennium development 
goals. 

She is an associate professor 
in epidemiology at the Mailman 
school of public health of Columbia 
University, New York City, United 
States. She holds a similar position 
in public health and family medicine 
at the Nelson Rolihlahla Mandela 
school of medicine, University of 
KwaZulu-Natal. 

Since 1998 Karim has, through 
Columbia University, helped to build 
a science base in Southern Africa 
known as the Southern African 
Fogarty Aids International Training 
and Research Programme. 

Some of the influential positions 
she holds include that of associate 
scientific director of the Centre for 
the Aids Programme of Research in 
South Africa, as well as co-chair of 
the HIV Prevention Trials Network, a 
funded network that sets and under-
takes key HIV prevention research 
globally.

How old are you? 
I am 52 years old. 

How do you earn a living? 
I am an infectious diseases epidemi-
ologist — someone concerned with 
the occurrence, distribution and con-
trol of diseases in populations — and 
work as an HIV/Aids scientist under-
taking global and local research 

and capacity-building to enhance 
responses to the HIV epidemic.

Where did you grow up?
In Tongaat, Kwazulu-Natal.

Where and when did you start 
your primary schooling? 
Vishwaroop State Aided School in 
Tongaat from 1964 to 1971.

Where did you do your  
secondary schooling?
I was a pupil from 1972 to 1976 at 
Tongaat High School.

Your tertiary education?
I did my post-matric schooling at the 
University of Durban-Westville.

Did you have favourite 
teachers?
Yes, I was privileged to have several 
throughout my schooling.

Why were you so fond of them?
Because they were inspiring, positive 
role models, built my self-confidence 
and shaped my values and who I am 
today.

What were your favourite sub-
jects and why?
Mathematics and accountancy. I love 
numbers and applying them to solve 
problems.

What, specifically, was their 
influence on you?
Substantial. I grew up in a small 
and not particularly wealthy com-
munity that revolved around the 
sugar cane plantations, but one that 
placed a high value on education 
and encouraged and supported us to 
dream big and pursue our dreams. 
All my teachers were dedicated and 
committed to ensuring that each 
of us got the best education possi-
ble, despite many constraints and 
challenges. 

Do you still have contact with 
any of them? 
No direct contact, but they still carry 
influence when I am faced with new 
situations, dilemmas or challenges.

From your point of view, what 
are the qualities of a good 
teacher?
Respect, confidence, inspiring, sup-
portive, professional, lead by exam-
ple, set firm boundaries, consistent 
and fair, dedicated and devoted to 
inculcating good values and drawing 
out the best from all pupils. 

What are the things a teacher 
should never do or say?

Diminish the self-esteem of pupils. 
Pupils behave and act on what they 
see, not what they are told, so conduct 
yourself in a way that is consistent 
with what you expect from pupils.

Your message for teachers?
You have the huge responsibility of 
shaping and nurturing our future.  
How and what you do is critical, so 
approach this precious task with care, 
joy, respect and dedication. In this 
way we can maximise the most valu-
able asset the country has, namely 
young minds, so that we can trans-
form our society from a labour-inten-
sive economy to a knowledge-based 
economy.

A good teacher leads 
by example, sets 
firm boundaries, is 
consistent and fair, 
dedicated and devoted 
to inculcating good 
values and drawing 
out the best from all 
pupils

Influential: Quarraisha 
Abdool Karim

Recycle cans today. Sustain tomorrow.

Collect cans for your school. By taking cans to 
school and putting them in the Collect-a-Can recycle 
bin, not only can you win amazing prizes for your 
school, you will also save the environment. For 
more information contact us on (011) 466 2939 or 
visit www.collectacan.co.za.

BRIDGING 
CASH

while waiting for

PENSION/
PACKAGE

Payout 
(Lump sum only)

☎ 0861 101 388

Good Teacher?  Qualifi ed?  Experienced? 

SEARCH ASSOCIATES’  700 approved member International Schools worldwide off er you and your family small 
classes, excellent salaries, benefi ts, fl ights, your children’s tuition, housing, family health. SEARCH places 2000 
selected teachers each year through our 13 worldwide job fairs (60%) and database (40%). At our 2011  Jo’burg Job Fair  
25 leading International Schools hired 50 Search-registered teachers her in South Africa .  In 2012  –  now  it’s your turn . 

MARCH ‘12 INFORMATION SEMINARS: Your Career in International Schools:  South Africa’s Teachers

To request your invitation to attend an obligation-free information Seminar email: 
Gez Hayden, Senior Associate, Search Associates:  ghayden@searchassociates.com  

DATES & VENUES: Jo’burg/Pretoria March 15,16,17; Durban  March 18,19,20; 
P.E. March 21,22;   Cape Town 23,24,25  . 

APPLICATION & info:   www.searchassociates.com
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You could WIN great prizes:
Laptops | Printers | Digital  
Cameras | A school visit to  

the nearest Astronomy  
Observatory Hurry, get a  

competition entry form from  
your science teacher or at a  
science centre near you, or  

download a copy from

  
www.dst.gov.za   www.saasta.ac.za 

www.ska.ac.za   

More information on  
www.skatelescope.org  
�e competition closes on  

31 March 2012.
Contact us: +27 12 392-9300, Fax: +27 12 320-7803

www.saasta.ac.za

You could
Laptops | Printers | Digital 

You could WIN great prizes if you answer some
easy questions about SKA

Leading by example
When head teachers are given 
management skills they run their schools 
as though they are running businesses

 Thabo Mohlala

W
hen a fish dies it 
rots from the head 
down, goes the say-
ing, which simply 
means that when 

an organisation or state fails, it is 
the leader who is the root cause.

A diagnosis of the deteriorating 
state of education points to a serious 
lack of leadership and management 
skills among school principals in 
most schools across the country. 

Education experts and commen-
tators argue that schools with high 
learner achievements are those 
with dynamic leadership and moti-
vated teaching staff. In its Strategic 
Plan 2010-2013 the department of 
basic education highlights the cen-
trality of principals in creating an 
environment conducive to quality 
education.

Performance Solutions Africa, a 
consulting firm specialising in perfor-
mance improvement, has developed 
a customised eight-month principals 
training course to deal with short-
comings in the system. The inotia-
tive, called the Principal Management 
Development Programme (PMDP), 
aims to upskill, upgrade and facilitate 

transfer of management expertise 
specifically to primary and secondary 
school principals. Other role players, 
such as district officials, school gov-
erning bodies and school manage-
ment teams, are also catered for. 

Barbara Njapha, PMDP’s project 
manager, said the firm came up with 
the project after it realised that the 
majority of principals have had no 
formal training in school governance 
and management issues. 

She said the programme was 
adapted from her company’s suc-
cessful training methodology and the 
company wanted to share this with 
the education community.

PMDP covers six modules that deal 
with the core functions and elements 
of school management. These are: 
direction and planning, school gov-
ernance, curriculum management, 
people management, resource acqui-
sition and management and finan-
cial management. 

Njapha said the company works 
closely with the provincial depart-
ment of education, districts, teacher 
unions and the University of 
KwaZulu-Natal (UKZN) to get their 
buy in and also to make sure the con-
tent is of high quality and is relevant. 

A financial and auditing firm, 

PricewaterhouseCoopers, has been 
brought in to help with modules on 
finance, while the UKZN accredits, 
quality assures and provides strict 
moderation of the participants’ port-
folio of evidence. Njapha said coach-
ing forms a critical component of 
the programme, in which principals 
work closely with mentors to ensure 
they implement at the school what 
they learn.

The programme was first piloted 
at 50 KwaZulu-Natal schools in 
2009, with 80% of principals selected 
from poor rural areas. Schools that 

participated inthe programme, said 
Njapha, have recorded dramatic 
improvement in matric pass rates, 
and she reckons this shows a clear 
correlation between good manage-
ment and matric pass rates. “We are 
very pleased that over the three years 
of delivering the programme, from 
2009 to 2011, we can demonstrate an 
annual average improvement of 7.4% 
which is above the provincial aver-
age,” she said.

The project has since been 
extended to more than 1 200 schools 
and PMDP intends to roll it out to 

other provinces. Principals from the 
Free State, Eastern Cape and North 
West have already shown interest. 

Two KwaZulu-Natal based prin-
cipals, Sipho Khomo, principal of 
Sibusisiwe Comprehensive Technical 
High School in Umbumbulu, and 
Zinhle Ndwalene of Madlanga High 
School in Mandini Township, rated 
the programme highly. They both 
joined the programme from July to 
December 2010. 

“I lacked the ability to do follow-
ups. Every Wednesday I would hold 
meetings with my staff and agree on 
certain things, but in the next meet-
ing we would start all over again. My 
financial management skills were 
also weak, but now I know how to 
draw proper budget plans and to 
present credible financial statements 
thanks to the programme,” said 
Khomo. He also praised the on-site 
coaching element. 

Ndwalane said she had had diffi-
culties in the same areas as Khomo. 
Ill-discipline among the learners was 
another of her biggest challenges, 
but after she underwent the training 
she learnt how best to handle such 
challenges.

“Thanks to the programme I feel 
confident about my leadership capa-
bilities. I draw up a school plan and a 
proper budget and have developed a 
system to track and monitor the per-
formance of both learners and teach-
ers,” Ndwalane said. 

Sipho Khomo is one of the five beneficiaries of the PMDP initiative
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Thabo Mohlala

C
ompetition was tight at the 
2011 National Teaching 
Awards. Gauteng, North 
West and the Western 
Cape were the only prov-

inces to each win two categories. The 
latter won in the Excellence in Special  
Needs Teaching and Excellence in 
Adult Basic Education and Training 
categories.  

While Gauteng scooped the 
Excellence in Secondary School 
Teaching and Excellence in Primary 

School Leadership awards, the North 
West took the Excellence in Primary 
School Teaching and Excellence in 
Grade R Teaching awards. 

Limpopo and Free State each won 
one category. Limpopo took home the 
coveted Lifetime Achievement award, 
while the Free State was acclaimed 
for Excellence in Secondary School 
Leadership. Other provinces — 
Northern Cape, KwaZulu-Natal, Eastern 
Cape and Mpumalanga — did not win 
any of the eight categories but they were 
placed in the top three spots in some 
categories.

Battle of the 
provinces

Lira was part of the entertainment line-up.

Basic Education Minister Angie Motshekga delivers her speech.

Above: The Afro tenors (above) serenaded guests and story teller  
Gcina Mhlope (below) captivated the crowd. 

Media personalities Lerato Mbele and Sakina Kamwendo were programme directors. Kiba musician Sello Galane plays at the awards gala.

From left: Vodacom’s Mthobi Tyamzashe, winner of the Kadar Asmal award Nkhangwe 
Nemudzivhadi, deputy president Kgalema Motlanthe, Louise Asmal, widow of the late Kader  
Asmal and Minister of Basic Education Angie Motshekga. Photos: Nadine Hutton
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Celebrating excellent teachers who produce excellent learners 

Mmipe Mokgehle, 56, 
was announced the 
winner of the cov-
eted 2011 Lifetime 
Achievement Award 

at the annual National Teaching 
Awards (NTAs), taking home prizes 
that included a brand new Chevro-
let Spark. The award is conferred on 
a teacher who has contributed more 
than 30 years of unbroken service to 
the teaching profession.

The complete package of his 
prizes included a brand new car 
sponsored by General Motors, 
R25  000 from Vodacom, R8  000 
from Maskew Miller, a bursary 
worth R20 000 from the Education 
Tra in ing  and Deve lopment 
Practices Seta and a weekend treat 
at the Birchwood hotel and confer-
ence facility in Ekurhuleni. 

“Naturally I am excited, very over-
whelmed indeed,” says Mokgehle. 

He says it was not the first time he 
had entered the awards; he had 
entered in 2008 and 2010 too, but 
“in both those years, I was a runner-
up and this was my third attempt, so 
in a sense you could say I’m third 
time lucky”. 

Mokgehle says God helps those 
who work hard and so does luck. 

“This [award] did not come out of 
nothing; I feel it is a product of com-
mitment and hard work,” he said.

After more than 32 years as a 
teacher, you could easily dismiss 
Mokgehle as one of the traditional-
ists of the profession. In fact, he is 
one of the few his age who has 
embraced technology in the class-
room and harnesses it to deliver 
exciting lessons of a high standard. 

Embracing technology
Mokgehle, in his seventh year at 
Toronto Primary in Mankweng, 
Limpopo, teaches technology and 
computer systems to grade sevens. 
He says technology is the best thing 
to have happened to teaching. It has 
revolutionised the profession and 
brought energy and innovation. As a 

result, learners do not get bored and 
are constantly occupied. 

He says his first encounter with a 
computer dates back to 2000, when 
one of the computer companies vis-
ited his school to train teachers on 

how to use IT as an innovative 
teaching tool.

 “I never looked back. I continued 
to learn more and even taught my 
peers, which deepened my IT 
knowledge and skills,” Mokgehle 
says.

He uses research-based teaching 
methods to expose learners to a 
wide range of technological skills. 
His particular area of focus is indig-
enous knowledge systems in biodi-
versity conservation, where his 
learners conduct research on indig-
enous herbs and trees in the school 
garden. 

Forming a computer literacy 
outreach
Mokgehle makes sure other schools 
in his area also benefit from his IT 
skills. In 2004 he formed a com-
puter literacy outreach programme 
through which 200 teachers from 
47 nearby schools received training. 
A total of 987 computers were dis-
tributed to the schools, with 25 000 
learners accessing them. 

“We also provided training to 
learners who passed grade 12 but 
did not have money to go to tertiary 
institutions, including local unem-
ployed youths. We worked closely 
with the University of Limpopo to 
assess and accredit the training,” 
says Mokgehle.

He says majority of temporary 

teachers who had been laid off 
because their skills did not meet the 
requirements of the National 
Curriculum Statement were rein-
stated after they were trained in IT 
skills,” he said.

Mokgehle has received several 
awards in recognition for his dedi-
cation to teaching, including  Best 
Presentation of  Maths and 
Afrikaans,   ISPA ICT Champion, 
Super Teacher of the Year, Microsoft 
Peer Review and ICT Top Teacher in 
Africa. 

He says he chose teaching because 
it is the best instrument  to “mould 
and direct the youth into a lifelong 
path of learning”. 

“I wanted to help unleash the 
potential in children, especially 
those from poor backgrounds, to use 
education as a way of breaking out 
of the cycle of poverty and hopeless-
ness. I want every child who passes 
through my hands to become part of 
the knowledge community and, 
more importantly, to be a responsi-
ble citizen.”

Embracing technology gave Mmipe 
Mokgehle tools to develop educators and 
earned him  lifetime recognition.

LIFETIME ACHIEVEMENT AWARD WINNER
MMIPE GEORGE  MOKGEHLE
Toronto Primary School 
Limpopo

LIFETIME ACHIEVEMENT AWARD WINNER

A shining 
example

General Motors’ GM of public policy and corporate affairs, Shibishi Maruatona, with deputy-president Kgalema 
Motlanthe, Mahlatse Mokgehle (who collected the lifetime achievement award on his father’s behalf), basic 
education minister Angie Motshekga and Telkom CEO Pinky Moholi

I want every child who 
passes through my hands 
to become part of the 
knowledge community 
and, more importantly, to 
be a responsible citizen

Editor
Phindile Xaba  
Writers
Thabo Mohlala and Siza Mthimkulu 
Photos
Delwyn Verasamy
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WINNER
BELINDA HARMSE

Belinda Harmse is a deeply reli-
gious person who believes that 
every teacher is a servant of 

God. “As teachers, our task is to pol-
ish each and every gem [child] for 
God,” she says. 

Harmse knew she wanted to 
become a teacher from the age of 
10.She has been at Woel and 
Werskaf Pre-Primary School for five 
years. Since she started teaching 24 
years ago, Harmse has always 
worked closely with young children 
in lower grades. 

“It is not how much we do as 
teachers, but how much love we put 
in the doing. It is not how much we 
give, but how much love we put in 
giving,” she says.

Harmse is proud of her teaching 
career. She’s produced many learn-
ers who still thank her today for 
having laid a solid foundation for 
their academic careers. Even when 
her brother asked her to manage his 
coffee shop in Hermanus, Cape 
Town, she turned his offer down. 

“I know where my heart lies. I just 
cannot to do any job other than 
teaching.”

Harmse says her method of teach-
ing is informed by her belief that 
children learn and behave better 
when they receive a high level of 
trust, acceptance and generosity 
from their teacher. She uses a 
learner-centred technique, allowing 
her to interact closely with every 
learner. She says in grade R the 
most important thing is to create a 
positive self-image among the chil-
dren and let them believe they are 
winners. 

Some of Harmse’s other teaching 
methods include peer group learn-
ing and fantasy play. During peer 
group learning she teaches learners 
about the importance of working 
together and helping one another. 
Fantasy play exposes children to a 
wide range of career options they 
can pursue when they finish their 
studies. 

National Teaching Awards

Excellence in Grade R Teaching

  

 
CLASSROOM RESOURCES
Mindset Learn has developed more than 300 hours 
of high quality curriculum aligned video content 
for use by teachers in the classroom.
Grade 4 and 5
•	 Mathematics, Natural Sciences, Technology

Grade 10 to 12
•	 Mathematics
•	 Physical Sciences
•	 English FAL
•	 Mathematical Literacy
•	 Information Technology
•	 Computer Applications Technology coming in 

2013

TEACHER DEVELOPMENT VIDEOS
Mindset has developed more than 50 hours of 
speci�c teacher development video that focuses on
•	 Curriculum planning
•	 Lesson planning
•	 Lesson implementation and delivery
•	 Assessment
•	 Re�ection and review

HOW TO GET MINDSET LEARN RESOURCES
•	 www.mindset.co.za/learn - Most content is 

available for free download 
•	 DStv channel 319
•	 Toptv channel 319
•	 DVDs and books - visit:                                                                

www.mindset.co.za/learn/DVD for more details

Providing excellent teaching and learning resources

 

Follow ‘Learn Xtra’ and 
‘Learn Xtra Teacher Talk’ on Facebook and Twitter. www.mindset.co.za/learn or www.learnxtra.co.za

NEW LIVE SHOW: TEACHER TALK
Mindset Learn recently launched Teacher Talk a dedicated TV show for Grade 10-12 
Maths, Physical Sciences, Life Sciences and Maths Literacy teachers. It broadcasts 
at 3pm Monday to �ursday. Each week we discuss the curriculum, teaching 
methodologies, assessment and a host of other topics. Teachers are invited to share 
their views via the Teacher Talk Facebook page.

In grade R the most 
important thing is 
to create a positive 
self-image among the 
children and let them 
believe they are winners

WINNER
Belinda Harmse 
Woel and Werskaf 
Pre-Primary School 
North West

SECOND PLACE
MAKHUPE RACHEL 
MANASOE

Manasoe Rachel Makhupe, 
head of department for the 
foundation phase at Onani 

Primary School, says teaching chil-
dren at grade R level is challenging 
and exciting at the same time.

“You are entrusted with the little 
ones whose minds are still fragile 
and this means [you have] to be 
extremely careful and responsible 
about what you say or do.” 

She has 30 years’ teaching experi-
ence and joined the school in 1996.

Makhupe enjoys “mothering” her 
learners because they are open to 
learning and are a pleasure to teach. 
Grade R is a crucial stage of develop-
ment which has a bearing on a 
child’s future academic path. 

“You’ve got to remind yourself at 
all times that every mother of these 
kids has confidence in me that I will 
inculcate the right values and mould 
their children into responsible 
adults and citizens of this country.” 

Makhupe holds a BA Honours in 
management and an Advanced 
Certif icate in Education on 
Inclusive and Special Needs 
Teaching. She says she uses a range 
of teaching methods. 

“I use plays, stories, pictures, 
games and question and answer. 
Children’s response and participa-
tion is always high because they like 
to play, although they learn some 
serious stuff such as co-ordination, 
throwing and catching, and catch-

ing and kicking. Through these they 
develop their gross and fine motor 
skills which are very crucial to 
develop at this stage.” 

She says as the children play, she 
monitors them closely to identify 
which of them need additional 
guidance.

She also provides additional care 
to learners. “We are serving a poor 
community and as such we experi-
ence lot of problems that affect the 
school. They range from child-
headed homes to poverty and HIV/
Aids. And as a teacher I must ensure 
I am part of the solution to these 
challenges.”

THIRD PLACE
OLGA SARDINHA

Olga Sardinha says that one 
of her highlights of 2011 was 
teaching five learners who 

couldn’t speak a word of English 
when they started their school year 
fluency in the language.

She describes her teaching style as 
hands-on. 

“If I can do it, you can too,” she 
says of her philosophy towards 
being a grade R teacher. 

Some of her contributions in her 
four years as a grade R teacher 
include reinstating parent-teacher 
meetings and encouraging parents 

to attend and take an interest in 
their children’s education. 

“I insisted on one-on-one meet-
ings and became flexible enough to 
accommodate the parents’ busy 

schedules,” she says. “The school 
was sceptical about this but all 36 
parents in my class made them-
selves available.”

The meetings were fruitful in that 
both parties learned from each 
other. 

“We learned different ways of han-
dling the children and worked out 
strategies to change a child’s 
behaviour.”

Sardinha believes that working 
together is important. 

“We can’t build a nation without 
working together.” She says she is 
saddened by parents who appear 
uncaring and unappreciative. One 
of the major challenges is the lan-
guage barrier – most of the parents 
do not speak English. 

“I try to speak Sesotho because it 
is the most commonly spoken 
African language in the area, but 
when I come across people who 
speak other languages it becomes a 
problem.”

Although Sardinha wishes that 
the department of basic education 
could attend to problems quicker 
than they usually do, she is not dis-
couraged by what lies ahead in 
terms of the future of the learners. 

“They must get what they deserve 
and they deserve the best.” 

She says being recognised through 
the NTAs means that “my voice 
would be heard and a change will be 
made”.

SECOND PLACE
Makhupe Rachel Manasoe
Onani Primary School 
Limpopo

THIRD PLACE
Olga Sardinha
Harmony Pre-Primary School
Free State
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WINNER
BERNADETTE BAILEY

The energy and appreciation 
Bernadette Bailey exudes 
as the head of 13 different 

adult basic education and training 
(Abet) sites in Worcester is amaz-
ing. Not surprising, given her rich 
background in the teaching profes-
sion and countless accolades for 
her work. She has received merit 
awards, scholarships and Abet 
awards, including a Skills Centre of 
the Year award.

In addition to supervising the 13 

Abet sites, she is also a substitute 
teacher at her resident site, which is 
fully fledged with resources and 
buzzing with activities. Just about 
everything takes place there, from 
sports to computer literacy courses, 
as well as growing vegetable gar-
dens and teaching small, medium 
and micro-enterprise development. 
“My learners are motivated because 
I am results driven and try my best 
to be compassionate,” she says.

Bailey describes her leadership 
style as participatory, transparent 
and innovative: “I also believe in 
rewarding my learners for achieving 
good results.” 

Her mission is to raise awareness 
of the value of adult education. “We 
are tapping into the government five-
point system,” she says. Her concern 
is that the Abet system is generally 
undermined by those who see it as 
worthless. Bailey would therefore 
like to see the term changed to some-
thing with more meaning. 

Worcester Community Learning 
Centre teaches Levels  1 to 4 and 
grade 12. Constant monitoring and 
evaluation are at the top of Bailey’s 
list of priorities to keep optimum 
levels of efficiency. This gives the 
centre the edge to remain on top of 
things and perform well, she says. 

Excellence in Adult Basic 
Education and Training

WINNER
Bernadette Bailey
Worcester 
 Community 
 Learning Centre
Western Cape

SECOND PLACE
DISHAOTO JOEL 
 LEKGETHO

Widespread illiteracy in the 
Soweto area prompted 
Dishaoto Lekgetho to roll 

up his sleeves and turn the situa-
tion around. He says he was heart-
broken to see that so many people 
faced hardships simply because they 
could not read and write. 

“Some people get themselves into 

serious legal predicaments by sign-
ing what they did not read, let alone 
understand. Others struggle when 
they have to withdraw money at an 
ATM, or read or write a letter. I was 
devastated and told myself that 
something has to be done to help 
these people. I see education as a 
weapon [in] poverty eradication,” 
says Lekgetho.

His dream was to study medicine, 
but he was prevented from pursuing 
it when he became heavily involved 
in the liberation struggle. Lekgetho 
has been part of the Morakapula 
Santho Centre, where he serves as a 
skills co-ordinator, since 1997.. The 
centre offers academic and skills 
programmes.  The academic pro-
gramme covers both the new and 
old curriculums, whereas the skills 

component focuses on printing and 
design. Lekgetho, who doubles up as 
a priest, says the centre has helped a 
number of people to overcome their 
illiteracy.

“Not so long ago I met a woman 
who used to be part of the centre. 
She told me she has just been pro-
moted in her work and has bought 
herself a brand new car. She attrib-
uted her success to the centre. Quite 
a number of our past learners come 
back to say thank you,” says 
Lekgetho.

He says the success of the centre 
lies in the way they teach: “I get my 
learners to take control of the teach-
ing process. I use a simple, down-to-
earth approach to develop trust 
between them and myself. To me 
this is the best method.” 

THIRD PLACE
Zibi Raymond Belani
Ponelopele Abet Centre 
North West

SMALL BUSINESS DEVELOPMENT

A fundamental part of our commitment to growth in South Africa 
is our Soweto Centre for Small Business Development 
(CSBD). Small business is one of the key drivers of economic 
stability and expansion, and at UJ we equip small businesses 
by providing entrepreneurial research, studies and activities 
across all four of the UJ campuses.

4

PRIMARY EDUCATION INTERVENTION

UJ’s Soweto-based Funda Ujubule School provides the roots 
of our efforts in nourishing education from the ground up, 

through pioneering training programmes which take teaching 
beyond the classroom. Our aim is to support research and 

practice in early childhood education, to partner with  families, 
care-givers and the wider school community while at the same 

time ensuring the best education for our students.

1

 SCHOOL LEADERSHIP DEVELOPMENT

In partnership with the Harvard Graduate School of 
Education, the Education Leadership initiative was 
founded ensuring that a solid foundation is built by 
supporting quality in school leadership. This is an 
essential base of a better education system.

2

UNDERGRADUATE STUDIES

Undergraduate Degrees and National Diplomas comprise the rich 
environment that nurtures South Africa’s needs by providing courses 
and quali�cations for speci�c careers. Aside from presenting the 
typical academic offerings - undergraduate to doctoral degrees - UJ 
also offers a broad range of vocational training through its extensive 
diploma programmes. With around 200 undergraduate programmes, 
prospective accountants, teachers, chiropractors, public relations 
of�cers, engineers, hotel managers, optometrists, attorneys, 
architects, clothing designers, nurses, zoologists and many other 
professionals can now all receive their training at UJ. 

3

Cultivating
education
at every level
The true measure of any 
university is not its size, 
but its reach. We believe 
knowledge shouldn’t be 
limited to a campus. 
It should be free to feed 
hungry minds, young and 
old, wherever they may be. 
Today our mission to 
rethink education inspires 
and engages at every level. 
We think it is proof that the 
more you teach, the more 
you learn. Call 0861 00 00 UJ
or visit www.uj.ac.za

POSTGRADUATE STUDIES

We are internationally recognised for our distinguished 
scholarship, reputable research and we make our contribution 
to innovation globally. Through this kind of excellence, UJ is 
committed to addressing the needs of South African Society, 
as well as those of the continent as a whole, by contributing 
to sustainable growth and development. And we’re providing 
outstanding leaders at the very top of their game with the 
postgraduate degrees needed for success.

5

SECOND PLACE
Dishaoto Joel Lekgetho
Morakapula Santho Centre
Gauteng

THIRD PLACE
ZIBI RAYMOND 
BELANI

Zibi Raymond Belani had to 
overcome many difficulties 
to become the manager of the 

Ponelopele Abet Centre. He served 
time in jail, where he came to realise 
that many of young people could not 
read or write. On his release, he was 
determined to get involved in educa-
tion. 

“I felt strongly that there has to be 
an intervention by teaching them 
basic writing and reading skills,” 
says Belani. Four years later, he pro-
vides direction and leadership, 
ensures the curriculum is imple-
mented and looks after the needs 
and welfare of the learners.

The centre offers academic, voca-
tional and skills programme to 
accommodate the needs of both 
adult and young learners. 

“The content of our programmes is 
informed by the needs of our learn-
ers. Most adults just want to know 
how to read and write, while youths 
want to improve their matric results 

or learn vocational skills to improve 
their chances to gain employment or 
set up their own projects. So our 
centre makes sure we tailor our pro-
grammes to meet the needs and 
expectations of the learners,” says 
Belani.

He has learners take a placement 
test before formal enrolment in 
order to diagnose their strengths 
and weaknesses. 

“The result of the test helps us 
determine how we can help them 
realise their objectives.”

Belani never hesitates in using his 
personal funds to help his learners 
with school-related tasks. When 
they do not have a copy of a textbook 
he goes out of his way to make them 
photocopies. Belani says the centre 
has consistently been producing a 
pass rate of between 80% and 90% 
and this has led to high learner 
enrolment. 

“We are like an oasis and every-
body wants to be associated with our 
centre,” he says.

Belani’s interaction with learners 
does not end once they have left the 
centre. He remains in touch with 
them  to provide the necessary sup-
port and motivation to succeed.
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Maths & Science Leadership Academy
Grade 10 learners conducting 
chemistry experiments during 

the 2011 winter school. 
Kimberley, Northern Cape

Old Mutual Foundation
enabling positive futures...

We believe it’s critical to grow the 
minds of our next generation

The Old Mutual Foundation is committed to the socio-economic 

development of South Africa. In 2011 we invested over R29 

million towards enterprise development, skills building, staff 

volunteerism and education.

 

A key priority for us is focusing on the education of maths and science to 

address these critical skills shortages. Last year our Foundation-supported 

schools contributed 217 Bachelors qualifications and 144 distinctions to the 

overall national figures. We are proud to support the Department of Basic 

Education’s National Teaching Awards which acknowledge excellent educators, 

honour their creativity and dedication, encourage best practice, raise morale 

and restore prestige to this vital vocation.

In 2011, Grade 12 learners from Dendron Secondary School, Limpopo (above) achieved a 100% overall pass rate.

A key priority for us is focusing on the education of maths and science to 

address these critical skills shortages. Last year our Foundation-supported 
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WINNER
SHEHNAZ 
SALOOJEE

Shehnaz Saloojee believes 
teaching is not a profession 
but a calling from God. She 

says a teacher should always focus 
on giving the best possible educa-

tion to children. “When I leave this 
world I want to be remembered as 
someone who taught my learners 
how to read and write, not for the 
clothes I wore, the car I drove or the 
house I lived in,” she says.

A grade six and seven English 
teacher, Saloojee has been part of 
the teaching profession for 26 years, 
which makes her a valuable mem-
ber of staff. 

Her view is that children should 
be equipped with the latest skills to 
prepare them for today’s technologi-
cally-challenging world. 

For her part, she has launched a 
website through which she updates 
parents about their children’s per-
formance, posts the latest educa-
tional information and also pro-
motes interaction among learners 
and colleagues. 

The school caters to learners from 
mostly poor households and the 
majority of them cannot speak 
English. Saloojee ensures that her 
lessons are activity-driven, and uses 
relevant teaching aids and visuals. 
She also introduced peer-tutoring 
and paired reading groups to pro-
mote a culture of reading among 
learners. 

“I find involving learners in real-
life and practical classroom activi-
ties very effective as well,” she says.

Selfless and caring by nature, 
Saloojee has spread her love by 
adopting one of her learners.

SECOND PLACE
REFILWE MOKGOTHU

RRefilwe Mokgothu grew up 
in a family of teachers. She 
teaches English, numeracy, 

literacy, life sciences and Sepedi 
in the foundation phase. She holds 
an undergraduate and an honours 
degree from Vista and the Univer-
sity of the North-West respectively.

“I think the single biggest factor 
that made me choose teaching was 
my love of children. I love to see 
them blossom like flowers; to see 
them achieve their goals in life. I 
believe education opens doors and 
minds and through it you can 
accomplish whatever goals you set 
yourself,” says Mokgothu.

She uses games and teaching aids 
as teaching instruments. She 
believes they assist learners in 
acquiring reading and writing skills 
more easily. 

“When I teach English I like to use 
a lot of colour codes to teach sen-
tence construction and also stimu-
late the learners’ interest. This also 
enables me to identify their 
strengths and weaknesses,” says 
Mokgothu. 

She is a co-ordinator of the Bana 
Pele (Children First) project, dedi-
cated to addressing problems faced 
by needy children. She has also suc-
cessfully adapted a Link Community 
Project”, a learner exchange pro-
gramme modelled on the United 
States and United Kingdom 
initiatives.

THIRD PLACE
ALETTA DU TOIT

This grade 1 teacher with 25 
years teaching experience is 
head of department for the 

foundation phase of this school, 
which retained the moniker “high 
school” even after it merged with 
a local primary and pre-primary 
school.  She is also a remedial educa-
tion specialist and became a teacher 
because of her love of working with 
young minds.

 “I just love working with the 
young ones simply because they are 
such a nice bunch. I admire their 
innocence, honesty and the fact that 
they do not hold grudges,” she says.

She is a sports enthusiast and uses 

exercise as a vital classroom teach-
ing tool. Du Toit says learners 
respond well to lessons when they 
are involved in physical activities. 
She also encourages her learners to 
confide in her and trust her. 

“Learners who trust their teacher 
do well in class and also enjoy their 
schooling.”

Lack of special needs facilities is a 
serious challenge at the school, 
because many over-age learners 
with special needs enrol. This 
means Du Toit has to create extra 
time to teach them the basics before 
they can participate at the right aca-
demic level. 

Du Toit founded the Brave Hearts 
Home project to address the plight 
of orphan leaners and those from 
needy households.

Excellence in primary school teaching

WINNER
Shehnaz Saloojee
Zinniaville 
 Secondary School
North West

THIRD PLACE
Aletta Du Toit
Hexvalley High School
Western Cape

SECOND PLACE
Refilwe Mokgothu
Dimakatso Primary School 
Gauteng

General Switchboard: 011 639 8400. Address: Miriam Makeba between 
Jeppe and President St, Newtown, Johannesburg. 26 12/ 16//S; 28 01/ 59//E’ 

Winners of the 2011 JDA Halala Awards for Jozi’s top recreation destination 
and the 2009/2010 National Science and Technology Forum award for 
innovative science communication to a mass audience.
www.sci-bono.co.za           @SciBono  /        scibono01

      Engineer your future with the 
      BHP Billiton Career Centre @Sci-Bono

      Receive free accredited computer 
      training at the Dell ICT laboratory

      Conduct physical science, 
      natural science nd chemistry 
      experiments in the Dow Laboratory.

“Just imagine a science 
museum you have to drag your 

child away from. This is it.  
A fantastic interactive, hands 
on place for children to play 

and learn. Highly 
recommended.”

“Our children always 
love coming here, no matter 
how often they've been here 

in the past. Keep up the 
excellent work.” 

Educator

           SciBono  /        scibono01

Career Expos: interact with real life 
professionals and find out about 
exciting career opportunities in 
critical sectors of the South African 
economy. 

Engaging WorkshopsEngaging Workshops

Explosive science shows 
Explosive science shows 



TEACHERS
YOU’VE COME A LONG WAY.

NOW LET’S GO

FURTHER.
EVEN

All your hard work, long hours, creativity and dedication. Thanks to you, 
education in South Africa has come a long way. Now let’s go even further. 
Congratulations to all the National Teachers Award winners. 
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THIRD PLACE
GLADYS BOTLHALE 
MOTHOBI

“I just had this irresistible 
 passion to develop young 
South Africans to become 

better people. I am so in love with 
the profession and the children that 
I even find myself going to school 
during school holidays,” says Glady 
Mothobi.

She says education is important 
because it enables people to grow 
and prepares them to cope with 
hardships in life. Mothobi wishes 
more people would become teachers 
to address SA’s high level of illiter-
acy, particularly among young 
adults. Her school offers classes 
from grade R to grade seven and has 
established a unit that focuses on 
learners with special educational 
needs. 

As principal, she spends most of 
her time doing administrative work. 
Prior to becoming a principal, she 

taught numeracy, literacy and life 
skills to grade two learners. Mothobi 
says leadership is all about being a 
mentor, a lifelong learner, exem-
plary, proactive, innovative and 
inclusive. She believes the values, 
ethos, character and performance of 
a school are intimately linked to its 
leader. She says a good leader puts 
sound and reliable systems in place 
so that when he or she is away 
things run normally.

Poverty ranks as one of the chal-
lenges Mothobi’s school faces. 
Learners receive meals from the 
school’s feeding scheme and she 
formed the Kgatelopele Women’s 
Forum to run a food garden to com-
plement the scheme. 

She works closely with the depart-
ment of home affairs to help impov-
erished children apply for birth cer-
tificates and ID books so they can 
receive their social grants. Mothobi 
has also formed networks with local 
businesses which now regularly 
donate food, toiletries and sanitary 
pads to the school. 

SECOND PLACE
NDWAMATO NDOU

Ndwamato Ndou is a visionary 
who turned virtually nothing 
into something that would 

benefit an entire community. When 
he arrived at Dzindzi Primary in 
2010, it was after setting an impres-
sive record of turning a school with 
no resources into a much-needed 
resource centre for the community.  
His previous school operated from 
shacks without proper toilets and he 
managed to form a partnership with 
MTN to erect classrooms and flush-
ing toilets. 

At Dzindzi Primary, a much bigger 
school with 670 learners, Ndou 
turned a case of neglect into a thriv-
ing hub of activity for the learners 
and the community around the 
school in only two years. 

“I did an analysis to try and find a 
way to empower the educators,” he 
says. 

Ndou also noticed that the school 
had a borehole that was not being 
used at all. 

“I started by creating vegetable 
gardens, using the borehole as the 
water source to nourish the 
vegetables.” 

This made food available to a 
number of learners, as well as to the 
predominantly poor community. 

His efforts raised the pass rate 
from 95% to 98%. 

He also motivated parents to raise 
funds for establishing a computer 
centre that would be used by the 
learners during school hours and by 

adults after school for computer 
skills development.  

“Last year, 102 parents gradu-
ated,“ says Ndou. The centre is also 
used to generate income for the 
school by providing a photocopying 
service to the community. 

WINNER
SENTSHO HARRY 
RAPOO

When Sentsho Rapoo joined 
Bachana Makwena Pri-
mary as its principal in 

2006, he brought with him a good 
track record from his previous 
school. This included having estab-
lished an effective teaching and 
learning environment, set up a com-
puter centre and grown a food gar-
den to feed impoverished learners.  

Originally  an RDP house, the 
school was bare, with not a  scrap of 
furniture. 

“I engaged parents to organise 
chairs and mobilised businesses to 
support the school with resources,” 
he says. “The department of agricul-
ture installed a borehole and other 
equipment for agriculture and we 
planted a vegetable garden.” 

The area has a high unemploy-
ment rate and a large number of 
HIV/Aids orphans. Rapoo deemed it 
necessary to make his learners’ 
health a priority and approached 
the University of Limpopo to con-
duct a health screening at his 
school. 

“Learners were thoroughly 
assessed in terms of learning chal-
lenges and other health threats,” he 
says. 

Rapoo also approached a number 

of companies for things such as 
security, washing machines, toilet 
paper and televisions at the school.

This infrastructure upgrade gave 
him a solid foundation for building 
morale at the school. Today, the 
school is rated Level 4 in quality 
assurance by the external school 
evaluation system,  the only school 
in the district with that ranking. 

“We set clearly defined targets 
that are measurable and we have a 
monitoring system in place,” says 
Rapoo. There are also incentives 
such as academic regalia for learn-
ers when they complete a grade.    

His biggest challenge? “Everyone 
wants to bring their children to my 
school.” Rapoo has 700 learners 
under his wing.

Excellence in Primary School Leadership
WINNER
Sentsho Harry Rapoo
Bachana Makwena 
Primary School
North-West Province

WHY FET TECHNOLOGY EDUCATION?
•  The global shortage in Technology careers means that we need more 
   technologically literate teachers.
•  More learners must take the FET Phase subjects in Manufacturing and 
   Engineering fields to meet the national shortage and to stimulate  
   economic growth.
•  The throughput figures in our FET Colleges fall far short of our needs, 
   which results in the severe skills shortage in our country. 

SOLUTION
•  Become a fully qualified Technology Teacher
•  BEd degree in FET TECHNOLOGY  

WHERE? 
•  The Potchefstroom Campus of North-West University is one of 
   a few universities in the country which educates teachers to
   teach the full FET PHASE TECHNOLOGY CURRICULUM.
•  More than 10 years training experience in Electrical, 
   Mechanical, and Civil Technology and Engineering 
   Draughting and Design. 
•  100%  of our graduates in Technology/Technika  get 
   teaching posts immediately. 
   Since 2007 our students have had more than two job 
   offers from schools and industrial training centres 
   before they have even finished their studies!

Contact:
Arno Combrinck, 
018 299 4322
or email  
Arno.Combrinck@nwu.ac.za

is to teach

To teach

THIRD PLACE
Gladys Botlhale Mothobi
Kgalagatsane Primary School 
North West

SECOND PLACE
Ndwamato Ndou
Dzindzi Primary School
Limpopo
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WINNER
FRANCOIS NAUDE

Naude is a qualified zoologist 
who should be rubbing shoul-
ders with eminent professors 

at a university laboratory. Instead, 
he opted for a profession he finds 
fulfilling: teaching. 

A grade eight to 12 life sciences 
teacher, Naude realised he would 
make a good teacher when he was 
teaching first-year students during 
his fourth year at the University of 
Johannesburg. 

“The students and some of my 
friends told me how good I was at 
explaining things and I decided to 
give it a try. I’ve never looked back.”

Naude believes the school envi-
ronment encompasses all elements 
of his character, namely his love of 
working with children and his inter-
est in sport, culture and community 
service. 

“It is the only place where all these 
spheres come together,” he says. 

His preferred teaching method 

makes use of the latest technology 
such as YouTube, music, movies and 
games, as well as a good dose of 
humour. He also likes to do experi-
ments because they give learners 
practical experience.

 “Life sciences is the best subject 
because in a sense kids learn about 
themselves,” he says.

“I use my learners’ knowledge to 
light up a bonfire of passion to learn 
and therefore help themselves, the 
community and the country,” says 
Naude.

He believes that learners’ igno-
rance of the negative impact of HIV/
Aids is a serious challenge: “Most of 
them think’ it would never happen 
to me’.” Gender stereotypes are 
another challenge – female learners 
still associate science with white 
males. Naudé does his best to 
encourage them to work hard and 
believe in themselves. 

SECOND PLACE
SILINDILE PATRICIA 
NXUMALO

Silindile Patricia Nxumalo chose 
to be a teacher because she 
enjoys working with children 

and seeing the difference that her 
contribution makes in their lives. 
This English teacher of grades nine 
and 11 is also a librarian by training 
and has made a difference with an 
initiative that develops and enriches 
learners’ literacy skills. In 2006, 

she founded a library at her school 
to encourage a culture of read-
ing – something that has spread to 
neighbouring schools.  “Reading is 
an important foundation for anyone 
to be able to communicate and also 
develop intellectually. The learn-
ers were struggling with doing their 
research projects because there was 
no public library in the area.” 

Nxumalo’s initiative has made a 
huge impact on developing literacy 
skills in the learners, most of whom 
had never even seen a library before.

Nxumalo enjoyed the support of 
her principal. She was given two 
adjacent classrooms to use after the 
department of education endorsed 
the initiative with a donation of 
books in 2010. The library was offi-
cially launched the same year by the 
director-general of education. Not so 
long after this, five computers with 

Encarta software – used for research 
purposes – were donated to the 
library.

To increase the culture of reading 
even more, Nxumalo develops a new 
strategy every year. This includes 
reading competitions and extends to 
marketing in other areas of the com-
munity. At one point even the circuit 
inspector was invited to come and 
speak.

Today, children in the remote vil-
lage of Ngali have access to a well-
equipped l ibrary and have 
Nxumalo’s initiative to thank for it.

THIRD PLACE
BONAKELE MARIA 
NYANDENI

“Teaching allows you to 
spread your wings fur-
ther than a class,” says 

Bonakele Maria Nyandeni. The 
dynamics of being located in a poor 
area, coupled with her love of chil-
dren, have placed her in a position 
where she not only takes care of 
grades 10 to 12 at the further educa-
tion and training phase, but also led 
her to adopting five children in addi-
tion to her  two biological children.  

Nyandeni describes her teaching 
style as interactive and demonstra-
tive, to stimulate interest in the 
learners. 

“I use more than one teaching 
method. This involves using visuals 
such as DVDs if necessary,” she says. 

“Dramatise your instructions by talk-
ing to your Swiss roll, for instance, to 
make the lesson interesting to the 
learners.”

This unique method of teaching 
has earned her a track record of a 
100% pass rate in consumer studies. 
When she started teaching the sub-
ject at her school, there was no teach-
ing structure and no proper equip-
ment until 2009. Nyandeni had to 
adapt her methods along with the 
help of donations from a nearby 
church.

Her passion for community work 
has led her to initiate projects that 
uplift the needy. She organised an 
RDP house for a learner and landed 
him a job at a restaurant to train him 
as a chef.  Nyandeni also provides 
community members with vegeta-
bles from the vegetable garden she 
started at her school.

Learn without limits.

The future of education 
– safe in our hands

Skilled educators ensure the future generations. 

Unisa’s College of Education provides world-class 
education programmes for initial and continuing 
professional teacher development using methods 
of Open and Distance Learning. 

The college focuses on teacher development 
across the phases and focuses specifi cally on:
• Mathematics Education
• Science, Technology and 
 Environmental Education
• Inclusive Education
• ABET
• Language Education
• Early Childhood Development

Doctor of 
Education

Master of Education 
(Research/coursework)

Any relevant undergraduate
degree or diploma

Bachelor of Education

3-year Diploma in Education

Postgraduate Certifi cate 
in Education

Advanced Certifi cate in Education

Honours Bachelor 
of Education

College of Education 
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N
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14
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50
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Excellence in Secondary School Teaching
WINNER
Francois 
Naude
Hoerskool 
Florida
Gauteng

SECOND PLACE
Silindile Patricia 
Nxumalo
Ngali 
Secondary 
School
KwaZulu-
Natal

THIRD PLACE
Bonakele Maria 
Nyandeni
Umzimvelo 
 Agricultural 
School
Mpumalanga
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The 2011 National Teach-
ing Awards (NTA) win-
ners were announced last 
month at a glittering cer-
emony held at the pres-

tigious Sandton Convention Centre, 
north of Johannesburg.  For the 
first time since their launch twelve 
years ago, the awards ceremony 
was beamed live during prime time 
to millions of SABC2  viewers,  and 
the lifetime achievement winner 
received a grand prize of a brand 
new car, heralding the growth in 
stature of the awards. 

According to  basic education min-
ister Angie Motshekga the venue was 
chosen to  accommodate more guests 
- from 300 previously to 1 000 this 
year. She said  the awards have a new 

look and feel to “broaden participa-
tion of the media, just so we can 
reach more of our people with whom 
we should motivate our teachers”. 

The theme of the event was 
“Celebrating the heroes of yesterday, 
recognising today’s achievements 
and motivating teachers for tomor-
row”. This year two accolades were 
added bringing the total number of 
award categories to 10. The new 
awards are a special ministerial 
award called the Professor Kader 
Asmal Award and the People’s Choice 
Award. The late Asmal pioneered the 
NTAs to  promote excellence in the 
teaching profession by affording 
South African communities an 
opportunity to honour talented, dedi-
cated and inspiring teachers. 

The People’s Choice Award, 
Motshekga said, is dedicated to a 
teacher who “has inspired learners 
to achieve excellence and also 

served as a role model for both 
learners and communities”. 

Deputy-president of South Africa, 
Kgalema Motlanthe, was the key-
note speaker of the evening. 

 Motshekga said the awards are 
“one of the essential instruments we 
have employed both to incentives 
teachers and to impress among the 
people, with the people, conscious-
ness of the educators’ role in the pro-
duction of skills and knowledge”. 

She said in an ideal world teachers 
should be “accorded universal 
respect” in recognition of the funda-
mental role they play not only as 
educators but also as nurturers and 
agents of change.  Motshekga also 
had a word of advice to those teach-
ers who did not win on the night. 
“To those teachers who did not 
make it, do not despair. Teach like 
you have never taught before. Leave 
a legacy,” she said. 

When excellence is rewarded
Nontsha Liwane-Mazengwe, 
spokesperson of the 2011 NTA panel of 
adjudicators, said she was happy with 
how the interview process went. She 
said although it was a complex and 
demanding task,  she was excited by the 
passion and commitment displayed by 
the nominees. 

Liwane-Mazengwe, who is also a 
principal of Vaal Reef Technical High 
School in Orkney in the North West, said 
members of the panel were drawn from 
different organisations and eachhad 
considerable experience and knowledge 
of the education system. But, she said, 
despite coming from diverse structures, 
they worked together incredibly well 
because they shared the common 
objective of finding the best and 
deserving teachers.

“Our interview questions did not 
just focus on teaching and learning 
but we also looked at contextual 
factors. We looked at how these impact 
the classroom teaching and, more 

importantly, how teachers deal with 
challenges posed by these factors.” 

Liwane-Mazengwe said what came 
out strongly during the interview 
sessions, was the sheer passion shown 
by the teachers across the board. “Not 
only were they passionate but they were 
more knowledgeable about the relevant 
education policies and the curriculum. 

The amount of work they do and the 
extent to which they go […] in the name 
of education was moving. Listening 
to them recount some of their ordeals 
and how they [tried] to address them, 
even though they lacked the necessary 
resources, moved most of us to tears of 
joy and sadness. 

“To me personally, this was a learning 
curve and rewarding experience. I feel 
I have grown and have actually drawn 
inspiration that despite the challenges 
that our education still faces. With the 
bunch of dedicated teachers we have in 
the system, we would turn the corner at 
some point,” she said.

WINNER
VELAPHI MAGWA

Velaphi Magwa heads up a 
Quintile 2 school with 308 
learners. Since taking over 

in 2007, the problems that impeded 
good performance have reduced 
dramatically. Ethnic tensions, drug 
abuse and low parental participa-
tion have dwindled so much so that 
academic performance increases 
every year. In 2010, the general pass 
rate was 94%, increasing to just 
under 97% in 2011. 

“This is because I have involved 
the community in taking ownership 
of the school,” he says. “A school is a 
centre for the community.”

Magwa uses the government com-
munication information service 
career guidance to motivate learn-

ers. The department of social devel-
opment also comes to address mem-
bers of the community about the 
social problems that hamper the 
education of learners.

He describes his leadership style 
as democratic and transparent, 
especially when it comes to issues of 
finance. “I believe in keeping people 
informed and having a sense of 
ownership of their roles in the 
school,” he says.

As is the case with most rural 
areas, the school environment is 
marred by high rates of teenage 
pregnancy, drug abuse and poverty. 
Magwa has engaged mining com-
pany Aurora to assist with policing 
the community. Also, the neighbour-
ing church donates food parcels and 
NGO Vroue Vereeniging in Aksie has 
taken it upon itself to provide sup-
port to women and young girls.

His wish is to have a further edu-
cation and training college in close 
proximity to Philippolis High School 
so that matriculants have easy 
access to higher education.   

SECOND PLACE
DAVIS MASINGA

Although Davis Masinga has 
other responsibilities as 
a pastor and community 

leader, he never compromises his 
teaching obligation. His first choice 
was to study law, but he could only 
get a bursary to study education.

“I grabbed the chance with both 
my hands,” he says.

Now, 21 years later, he feels as if 
an invisible hand of God must have 
directed him to teaching. Masinga 
has been with Masana High for the 
past six years and the school has 
since been acknowledged as one of 
the top performers in the region. 

“I get mobbed at malls or in the 
street by both parents and past 
learners in appreciation of what we 
do at our school. This goes to show 
that we do a good job and that we 
left an indelible mark in their lives. 
Nothing could be more rewarding 
than this,” says Masinga. 

Everything boils down to his lead-
ership style, which he says entails 
being a positive influence and inspi-
ration, having the ability to get sub-
ordinates to buy into your vision, 
persuading rather than instructing 
people, and cultivating a culture of 
“going the extra mile”. He believes 
in “leading by charisma” – a leader 
needs to display a “good character 
that rubs off on the people you 
lead”.

Masinga trained and mentored 
many teachers in his time and most 
of them now hold leadership posi-
tions at various teaching and admin-
istrative levels. He founded a home-
based care programme that attends 
to the needs of orphans, neglected, 
abused and learners with HIV/Aids. 
The project also provides school uni-
forms, food and counselling. 

THIRD PLACE
SOMASEKHARAN 
NAIR

Under  the  l eadersh ip  o f 
Somasekharan Nair, Holy 
Family Combined School 

seems to be on a path to great suc-
cess in all respects. He has been the 
principal for seven year, and during 
the last six the school has achieved 

a 100% matric pass rate. The school 
has been awarded a good and con-
sistent performance rating for two 
years in a row. “Discipline is top pri-
ority,” says Nair.

The school infrastructure is in a 
class of its own. What stands out the 
most is its R5-million soccer pitch, 
donated by Fifa’s Local Organising 
Committee in 2010. 

The school is blessed with parents 
who are 100% involved, not only in 
their children’s school work, but 
also in looking after the school 
itself. “Recently we had a raffle that 
raised enough money to renovate all 
classroom floors [28 altogether] 
with new tiles.”

Nair’s long-term goal is to see the 
school achieve a 100% university 
entrance pass. 

Excellence in Secondary School Leadership

WINNER
Velaphi Magwa
Phillipolis High School
Free State 

SECOND 
PLACE
Davis Masinga
Masana High 
School
Mpumalanga

THIRD PLACE
Somasekharan 
Nair
Holy  Family 
Combined 
School
North West

The adjudicators’ View 
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SECOND PLACE
ANN RUSCHEINSKI

Ann Ruscheinski feels strongly 
about White Paper 6, in 
which the late Kader Asmal 

stated that children with learning 
challenges should be incorporated 
into society and not be shut away 
in sheds. This is her inspiration to 
design a curriculum for children 
with special needs. 

“A child in the right curriculum is 

a happy child,” says Ruscheinski, 
who has played a pivotal role in 
designing the curriculum for learn-
ers at her school. 

Her approach is informed by the 
view that every learner’s special 
needs are different, which means 
that a curriculum must suit the 
needs of individual learners. Prior 
to designing this curriculum, 
Ruscheinski went out of her way to 
conduct a needs analysis survey. 

“We don’t expose them to things 
they can’t manage,” she says. 

This veteran teacher of 41 years 
says she has developed all the sys-
tems ysed at the school. She is 
 currently working with 42 under-
performing schools in her district to 
identify barriers to learning. 

 “My biggest dream is to make the 
lives of these learners as easy as 
p ossible ,”  says Ruscheinski . 
“Parents need as much help as the 
children because they are psycho-
logically affected.”

To add to the wealth of knowledge 
she already has, she is studying 
towards a PhD in special education 
with a focus on computers. 

THIRD PLACE
LOUISE VAN NIEKERK

LLouise van Niekerk says she 
was inspired to become a 
teacher who can make a differ-

ence in other people’s lives by her 
own background. 

“Growing up, I had a hard life,” 
she says. This is why she strongly 
supports White Paper 6 – every 
child is capable of being taught 
something, irrespective of their 
learning barriers.   

But for her, trying to deal with the 
destitute state of the school and its 
environment does not begin and 
end at her school. The community 
itself has high illiteracy and unem-
ployment, compelling Van Niekerk 

to go the extra mile. 
“I organise donated clothes and 

food for the children,” she says. “At 
times I also have to use my own 
money to take care of their needs 
because we are poorly resourced.” 

She does this with the help of the 
police, social workers and North 
West University, which assists with 
donations. The school also has a 
vegetable garden that Van Niekerk 
started and the learners, together 
with the community at large, benefit 
a great deal from it.  

Transport is a major issue in the 
area, which makes it difficult for her 
to take her learners on educational 
tours. 

“My biggest dream is to give them 
an outing, something they seriously 
lack,” she says.    

Van Niekerk gets frustrated when 
people show a bad attitude towards 
children with special needs, treating 
them as inferior human beings. Her 
vision for 2012 is “to get external 
support to be able to enhance the 
lives of my learners”.

WINNER
LEIGH DUNN

As a special needs trainer at 
Formosa Primary, Leigh 
Dunn is certainly an inspi-

ration. The energy he exudes, his 
accomplishments so far and the 
vision he has in this capacity make 
him a beacon of hope to his learners. 

They all have a wide spectrum of 
learning challenges, ranging from 
autism spectrum disorder, dyslexia, 
dyspraxia and visual impairment, to 
attention deficit hyperactivity disor-
der, foetal alcohol syndrome and 
severe mental handicaps, and come 
from different socio-economic 
backgrounds.

To cater for all these special needs, 
Dunn designed a curriculum that is 
specific to each need and includes 
elements such as pre-reading activi-
ties, school readiness activities and 
learning how to handle a pen. Just 
one example of his innovation 
around the curriculum is using art 
to teach mathematics. Clearly, this 
is a momentous task for one person 
to deal with. 

“I work closely with NGOs for 
expertise, support and sponsor-
ship,” he says. 

His passion to work with special 
needs learners has seen him invited 
to give presentations in Belgium 
and the Netherlands earlier this 
year. The invitation came about 
through a referral by the interna-

tional NGO Born in Africa, which is 
based in Brussels. 

His motto? “Even the smallest star 
can shine in the darkness,” he says. 
“We should never underestimate 
even the least significant of our 
learners.”

Dunn is inspired by Nelson Man-
dela’s childhood background of 
growing up in a rural area and going 
on to achieve greatness despite the 
odds. “If one man from humble 
beginnings can change a country, 
then my vision can change the world.”       

He says he is happy that Parlia-
ment has employed physically chal-
lenged people, including the blind. 
“This gives me encouragement that 
in my classroom there could be 
world leaders in the making.”

Excellence in Special 
Needs Education

WINNER
Leigh Dunn
ELSEN Unit, Formosa 
Primary School
Western Cape

THIRD PLACE
Louise van Niekerk
Bert Bricks Inclusive
North West

SECOND PLACE
Ann Ruscheinski
The Gateway  
Special School
Gauteng
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P r inc ipal  o f  Thengwe 
S e c o n d a r y  S c h o o l 
i n  T s h a n d a m a  V i l -
lage in Mutale district, 
L impopo ,  Nkhangwe 

Nemudzivhadi started teaching 35 
years ago and throughout the years 
has displayed selflessness and a pas-
sion to the teaching profession. His 
reward was the Professor Kader 
Asmal Award, one of the latest 
additions to the National Teaching 
Awards (NTAs).

“I am so excited. This came as a 
complete surprise to me. I really 
never thought I could be the winner. 
But the people who are most excited 
about this are my colleagues, learn-
ers, parents and the entire commu-
nity, as well as teachers from nearby 
schools,” says Nemudzivhadi. 

An acknowledgement
He says the award is not only an 
acknowledgement of the good work 
he does, but also an indication of the 
positive impact he has on the learn-
ers and the community. 

“I take pride in the fact that [the] 
majority of learners who were part 
of the school continue to do well at 
[the] various universities they enrol 
at and are also doing well in their 
lives,” Nemudzivhadi says. 

He believes he won the award 
because of “the way I lead and man-
age the school, a culture of disci-
pline I introduced at the school and, 
more importantly, the excellent 
matric results that we produced on 
consistent basis over the past years 
– we never achieved below 98%.” 

Nemudzivhadi joined Thengwe in 
1986 and has been there since. 
Before he joined the school, he was 
assigned the difficult task of estab-
lishing a school with no decent 
building or structure to talk about.  

He said he chose teaching because 
he enjoys grooming young children 
and he gets excited to see them grow 
and leave the school more enlight-
ened than when they started. 

“It is such an achievement to get 
them to a stage where they can take 
care of themselves and their future,” 
he says. 

Rapport with learners
These days he spends most of his 
time attending to administrative 
and management issues and hardly 
finds time to teach his favourite sub-
ject, life sciences.  

His preferred teaching technique, 
which he still rates highly, is “to 

cultivate close rapport with learn-
ers, to create an environment where 
learners shed their inhibitions and 
feel free to interact with me and the 
lessons”. 

“Life sciences is a fun subject to 
teach because learners get to know 
about their bodies – it is activity-
driven,” says Nemudzivhadi.

His experience has put him in a 
good position to unravel some of the 
challenges that the school encoun-
ters. The school is based in a deep 
rural area, which is characterised by 
high levels of poverty, unemploy-
ment and illiteracy. 

“Although we do provide meals as 
part of school feeding programme, 

most learners still go hungry after 
school. This problem is exacerbated 
by the fact that most children live by 
themselves and those who have par-
ents do not get the necessary sup-
port they need at home because 
their parents cannot read or write,” 
says Nemudzivhadi.

Working interventions
“Our interventions,” he says, 
“included adopting some of the 
learners and helping them with 
homework, buying groceries for 
those who are from needy families 
and augmenting this with left-overs 
from the nutrition programme. 

“We also try, through a forum we 

call Visit to Villages or Communities, 
to interact with parents, local chiefs 
and civic organisations to highlight 
our success and challenges with 
them. This way we are able to mobi-
lise support from various stake-
holders so that the school is not 
overwhelmed by these challenges,” 
says Nemudzivhadi .

His message to young teachers is 
that “teaching is a noble job that 
requires tremendous amount of 
commitment and drive. Always put 
the interest of the children in front 
of you first. Don’t get overawed by 
the challenges you encounter; 
always strive to find innovative 
ways to resolve them”.
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Vodacom’s Mthobi Tyamzashe with the winner of the Kader Asmal Awards, Nkangwe Nemudsivhadi, flanked by deputy president Kgalema Motlan-
the, Kader Asmal’s widow Louise and minister of basic education Angie Motshekga

This came as a surpise
Those who know 
Nkhangwe Elias 
Nemudzivhadi 
were not surprised 
when he became 
the first recipient of 
the Professor Kader 
Asmal Award 
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Portia Molapo

T
he late Dr Ralph G Nich-
ols ,  regarded as  the 
father of listening, once 
said that good listening 
was a skill we could use 

in our daily lives — as parents, in 
our workplaces, in our education, 
with our friends and relatives and 
in many other areas.

Professor emeritus of rhetoric 
at the University of Minnesota in 
Minneapolis in the United States, 
Nichols was emphatic about listen-
ing being a window for seeing what 
is on the inside.

He was a pragmatist and simpli-
fied listening. He wrote that if any 
parent wants to understand the 
role that listening plays in inter-
personal relations, he or she needs 
to picture a child standing in front 
of his father and trying hard to 
tell him about how his day went at 
school, while his dad is engrossed 
in reading a newspaper. 

The child looks up at dad and 
says: “Daddy, you have to listen to 
me with your eyes as well as your 
ears. I have to see your face.” 

When dad drops his newspaper 
and makes eye contact, the child’s 
face lights up and he starts tell-
ing his story with enthusiasm. 
Although the child’s story is sad, 
being listened to eases his pain and 
dad learns how to be attentive. 

This says almost all there is to 
say about listening. It says we can 
learn lessons from children as they 
become vocal and aware of whether 
or not they are being listened to. So, 
every time you listen to someone, 
think about the child who taught 
dad to be attentive. We now have 
learned that listening can be simple 
and rewarding to the listener, too. 

10 WAYS TO BE A GOOD 
LISTENING PARENT 

1. Always look at the child

Looking at a child while he or she 
talks to you means your eyes pick 

up non-verbal signals. Generally, 
by making eye contact the listener 
says that he or she cares about what 
is being said and that, as a parent, 
he or she is attentive to the story, 
no matter how sad.

2. Your face cannot  
remain expressionless

Your face should display a range of 
feelings that indicate that you are 
following what the child is saying. 
Show some emotion. This can be 
comforting, especially for a child 
who is dealing with trauma. 

3. Keep quiet

It is extremely difficult to receive 
information when you are speak-
ing at the same time. A good listener 
will stop talking and use receptive 
language such as “I see”, “mmm”, 
“oh”, “okay” or “really” — words that 
encourage the child’s train of thought. 
Always remember that the child’s 
story is important to him or her and, 
as a parent, you must treat it as such. 

4. Give the child an  
opportunity to finish  
what he or she is saying

Children appreciate having the chance 
to say everything they would like to say 
without being interrupted. When you 
interrupt, it appears as though you are 
not listening, even if you really are.

5. Have an open mind — do 

not be judgmental 

Concentrate on what the child 
is saying. You cannot fully 
hear his or her point of view 
when you have a major argu-
ment with yourself mentally or  
are already judging what the child 
is saying before he or she has fin-
ished talking.

Listen to your child
Truly hearing is a 
skill that can be 
learned, practised 
and improved 

Grab a friend, colleague or family 
member and practise good  
listening skills through role play. 

Step 1:
One partner takes a turn as 
speaker, the other as listener. 
For five minutes the speaker 
 elaborates on a topic. The listener 
uses effective listening techniques 
and gives appropriate responses to 
the speaker.

Step 2:
After the five–minute role play is 
completed, the speaker spends two 
minutes giving feedback to the lis-
tening partner. It is called a  
mirroring exercise.

Step 3:
After the first practice and feed-
back sessions, switch places until all 
topics have been covered. 

Practice makes perfect

Always keep eye contact when communicating with a child as it shows the child that they have your un-
divided attention. Photo: Madelene Cronjé

Question 1
The farmer 
planted eight 
rows of cabbage 
seedlings in the 
pattern (right). 
Complete the 
illustration.
 How many 
cabbages did he 
plant?
 If there are six 
seedlings in a tray, 
how many trays 
did he buy?

6 Finish listening
You cannot really listen if you are 
busy thinking about what you want 
to say next. Yes, the children are 
young and as parents we have an 
idea of where their thoughts are 
going but, even so, give yourself per-
mission to finish listening and then 
make your contribution — one that 
shows courteousness and considera-
tion of the child’s feelings.

7. Listen for main ideas

The main ideas are the most impor-
tant points a child wants to get 
across. They may be mentioned 
at the start or the end of what they 
are saying and repeated a number 
of times. After the child has had his 
or her say, try to repeat the points 
they made. They will let you know 
if you heard them. Take their guid-
ance — it could be useful for future 
communication.

8. Only ask questions when 
it is appropriate 

If you are not sure you understand 
what the child has said, ask him or 
her. Give the child the opportunity 
to  clarify issues. 

9. Give feedback

Look directly at the child and, every 
now and then, nod to show that you 
understand. At appropriate times 
you may also smile, frown, laugh or 
be silent. These are ways to let the 
your child know that you are really 
listening. Remember, you listen 
with your face as well as your ears.

10. Avoid emotional  
outbursts — always 
establish facts

Sometimes, when you are too emo-
tionally involved in listening, you 
tend to hear what you want to hear 
and not what is actually being said. 
Try to remain objective and open-
minded. If your child comes home 
with a sob story, remember to com-
fort and empathise while trying to 
establish the facts. Always stay with 
your goal of listening.

Portia Molapo is a facilitator in soft-
skills training based in the Free State

Question 2
My mother has 27 oranges, which she puts into four paper 
bags. How many oranges are in each bag?

Maths questions
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Passionate about science
Bridging human and 
artificial intelligence 
to solve real-world 
problems is the 
dream of this 
local researcher

Thabo Mohlala

P
rofessor Bhekisipho Twala 
is a highly gifted research 
scientist with more than 15 
years experience in putting 
mathematics to scientific 

use in the form of data comparison, 
inference, analysis and presenta-
tion. He has designed, collected and 
interpreted data experiments in the 
fields of transport, medicine, artifi-
cial intelligence (or machine learn-
ing), software engineering, robotics 
and, most recently, in electrical and 
electronic science engineering. 

Twala has consulted for numerous 
bodies in the public and private sec-
tors, and has served on the editorial 
boards of the Journal of Computing 
and Journal of Information 
Processing Systems. Twala’s plans 
for future research work will be 
influenced by the ideas and oppor-
tunities that present themselves in 
his current post at the University 
of Johannesburg. He hopes to con-
tinue exploring problems in the 
areas of artificial intelligence and 
statistical science and is committed 
to the highest levels of professional 
and personal excellence.

What sparked your interest  
in science?
Advances in medicine, transpor-
tation and communications have 
made life a lot easier, but at the 
same time contribute to new prob-
lems, like pollution, habitat loss 
and dwindling resources. Our 
best chances for overcoming these 
problems lie in science and in an 
improved understanding of our nat-
ural world.

 Science and technology play 
increasingly important roles in 
our lives and this is what sparked 
my interest in science. Funnily 
enough, we are so accustomed to 
science being part of our lives that 
we take it for granted that everyone 
knows what it is. But people don’t. 
The “don’t” sparked my interest in 
science.

Briefly share some of your 
achievements, awards and 
your current projects or areas 
of focus
In 1993 I was awarded a two-year 
British Council scholarship to study 
at the University of Southampton 
in the United Kingdom (UK). 
This was followed by an Open 
University award, through which 
I pursued a doctoral degree. In the 
past 18 months at the University of 
Johannesburg I have taken part in, 
among other things, many univer-
sity’s committees, such as senate, 
higher research degree, honorary 
degree. My versatility and organ-
ising ability has been shown by 

serving in quite a few positions. I 
have embodied the fine characteris-
tics of strong inquisition and indus-
triousness in artificial intelligence 
and statistical science research, 
which has enabled me to gain  
significant academic success dur-
ing my post-doctoral research 
and teaching years in the United 
Kingdom and, more recently in 
South Africa.

My current research interests 
include classification methods, 
knowledge discovery and reasoning 
under uncertainty, intelligent sys-
tems, image and signal processing, 
multivariate statistics, sensor data 
fusion and inference and theoreti-
cal and applied research in machine 
learning. 

Which schools and universities 
did you attend and when? 
I received a bachelor degree in 
economics and statistics from the 
University of Swaziland in 1993, 
a master’s in science in computa-
tional statistics from Southampton 
University in the UK in 1995 and 
a PhD in machine learning and 
statistical science from the Open 
University in the UK in 2005. I 
was a post-doctoral researcher at 
Brunel University in the UK, focus-
ing mainly on empirical software 

engineering research before return-
ing to South Africa in 2008.

Science is great because…
Its nature is also the nature to 
progress.

I admire….
Commitment to the highest lev-
els of professional and personal 
excellence.

Was there a particular event or 
person that persuaded you to 
follow a career in your specific 
field? 
With advances in data storage and 
data transmission technologies and 
given the increasing use of comput-
ers by both individuals and cor-
porations, organisations are accu-
mulating an increasing amount of 
information in data warehouses 
and databases.

The huge surge in data, however, 
has made extracting useful, action-
able and interesting knowledge 
from the data extremely difficult. In 
response to the challenges posed by 
operating in a data-intensive envi-
ronment, the fields of data mining 
and machine learning have suc-
cessfully provided solutions to help 
uncover knowledge buried within 
data.

Within the same framework there 
is the problem of poor data quality, 
which has an impact in data min-
ing and machine learning applica-
tions. I’ve always been motivated by 
the challenge of coping with poor 
data quality, especially incomplete 
data, when applying data mining 
and machine learning techniques 
for classification and/or prediction 
tasks.

My work involves advancing the 
capabilities of engineering problem-
solving through new and real world 
applications of artificial intelligence 
and related techniques. It recog-
nises that engineering problem-
solving presents major challenges to 
artificial intelligence research and 
development and that engineering 
will gain from discovering new and 
effective ways of applying human-
based skills in formulating and solv-
ing problems.

What is your field of science all 
about?

Artificial intelligence systems have 
real importance in modern soci-
ety and researchers are striving to 
improve them further. For example, 
enabling the automatic discovery of 
regularities in data through com-
puter algorithms is a prime goal of 
researchers in fields such as pat-
tern recognition. This is recognised 
as central to human intelligence. 
Identifying similarities allows us to 
classify and rank objects, while the 
ability to extract patterns from data 
plays a similarly important role.

Many engineers working in pro-
cessing industries are often over-
whelmed by the amount of data 
available to them. Until recently, 
most industries collected only a 
small amount of information on 
their processes.

Process engineers had few obser-
vations on a small number of criti-
cal variables that helped them make 
decisions on how the process was 
to be operated. That situation has 
changed with the development of 
electronic data-gathering systems, 
such as distributed control systems. 
Process engineers now have many 
observations available on a multi-
tude of variables. They can also store 
these observations electronically for 
study and review at any time. 

How important or relevant is 
your field of study to humanity 
in today’s world?
Part of the magic of classification and 
prediction tasks is found within clas-
sification techniques. This involves 
using sophisticated algorithms to 
“learn” complex patterns based on 
large amounts of data to make opti-
mal decisions. 

Processing information in engi-
neering and in other fields needs 
a certain degree of proficiency in 
using the appropriate statistical tools 
for analysing many types of data  
problems. These problems can range 
from selecting random data samples 
to designing statistical experiments. 
For example, engineers might need 
to know how to construct and apply 
various prediction or classification 

techniques.
These analyses usually include 

the application of statistical pro-
cess control procedures, covering  
univariate and multivariate samples.

In addition, there is a need in all 
areas of application to be able to test 
a statistical hypothesis and further 
justify experimental results using 
statistical science procedures.

The increase in process data has 
led engineers to seek more training 
in statistics. A good understanding of 
basic applied statistical procedures, 
analysis of variance and experi-
mental design techniques, multiple 
regression analysis and other applied 
multivariate techniques, as well as 
statistical process control, will pro-
vide the best statistical background 
for engineers.

What subject should learners 
take to qualify for your area of 
specialisation?
Machine learning (artificial intelli-
gence or data mining) and statistical 
science

Where can they get more infor-
mation on the subject?
Any artificial intelligence, machine 
learning, data mining or knowledge 
discovery website, including book 
chapters, journals, conferences, 
workshops and seminars.

What do you do when you are 
not working?
I love most sports, music — jazz in 
particular — and computer graphics. 
I also play the trumpet/flugelhorn 
with the Glen Methodist Church 
music group in Pretoria East from 
time to time.

What message do you have for 
science teachers and learners?
As a student, and later as a teacher, I 
observed that the best science teach-
ers were those who cared the most 
about teaching. This passion is one 
of the single most important com-
ponents of effective science teaching 
as it leads to thorough preparation, 
continuous evolution of teaching 
skills and the pleasure of watching 
pupils learn. 

The amount of time a science 
teacher puts into preparation 
directly translates to how the pupils 
learn. However, a science teacher 
must be able to recognise how pupils 
learn best at an individual and group 
level and let the lesson plans meta-
morphose as they interact with the 
pupils.

The ultimate goal for the teacher is 
to communicate new information to 
pupils, not just for them to memorise 
facts but also to learn how to think. 
This process can be made more effi-
cient when both the teacher and the 
pupils enjoy what they are covering.

My secret desire, which I hope will 
play out in the next 15 years or so, is 
for cognitive neuroscience to catch 
up with information technology 
and give us a deeper understanding 
of the nature of experiential learn-
ing; a real science of learning. Then 
we might see a quantum leap, a true 
transformation in education. In the 
meantime, we must see to it that 
the best and brightest young South 
African men and women become our 
students and, therefore, become the 
scientists of 2020 and beyond. We 
simply cannot afford to fail.

Bhekisipho Twala is  professor of 
Artificial Intelligence and Statistical 
Science in the Department of Electrical 
Engineering and Electronic Engineer-
ing Science at the University of Johan-
nesburg

Our best chances for 
overcoming these 
problems lie in science 
and in an improved 
understanding of our 
natural world

Professor Bhekisipho Twala. Photo: Madelene Cronjé

Earn Extra R500 to R5000
Every Home Needs Hot Water

SMS postal details to 0839541910

Lindsay@intekom.co.za

www.minigeza.com
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www.up.ac.za

The University of Pretoria offers three distance education 
programmes to teachers who want to advance their careers:

ACE: Education Management
“Internationally comparable” (introduced in April 2008)

ACE: Special Needs Education 
BEd (Hons) Education Management, Law and Policy 

We offer:
Excellent student support 
Fees covering all learning material – no hidden costs 
Exam centres and contact sessions throughout South Africa

e about the University’s distance programmes 
are invited to return this coupon to: PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 
(011) 768-1248.  For further enquiries, kindly contact Andries Pelser at tel: (011) 760-3608 or 
cell: 073 232 3173  e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ......................................................................

Postal address:  ........................................................................................................................

...................................................................................................................................................

Tel: (w):  .................................... (h)  ....................................... (cell) ........................................

Programme in which you are interested in receiving further information:......................................

....................................................................................................................................................................
Phone (011) 760 3608 or 073 232 3173

Distance Education Programmes

“Internationally comparable” (introduced in April 2008)

*new SAQA approved
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Not there, but close
An advocate of 
special-needs 
education wishes 
there was a special 
needs school in  
her rural village

Thuli Nhlapo

F
rom the herd of cows cross-
ing the road and young 
women walking into the 
forest to fetch wood it 
seems as if civilisation has 

not yet reached the village of Fernie 
on the border of Mpumalanga and 
 Swaziland.

But, although the wheel of life 
apparently grinds slowly here, 
Ntombi Nhlabathi, a siSwati teacher 
at Methula Secondary School, is 
glued to a modern laptop. She is pre-
paring lessons for her pupils. 

“I reserve Saturday afternoons to 
prepare lessons for the week. I type 
them and then arrive at school early 
on Monday to print them. It helps 
my pupils a lot when I’m prepared,” 
she says.

Nhlabathi pays much attention to 
teaching in this deep-rural village 
more than 110km from the nearest 
town, Ermelo. Why? 

Teaching is a calling
“To me teaching is not a job but a 
calling. I’ve always wanted to be a 
qualified educator, because when 
I attended school we didn’t have 
qualified teachers. Even worse, most 
of them were not from around here 
so they didn’t care much about the 
pupils. They collected their salaries 
and waited for the holidays, to return 
to their families in better towns.”

Nhlabathi has a national profes-
sional diploma in education from 
Potchefstroom University and an 
advanced certificate in education, 
specialising in life orientation. She 
is quick to add that she obtained her 
qualifications by correspondence.

Her big, warm smile masks the 
long winding road she has travelled 
to get to be behind a laptop, for 
which she saved her own money, 
because she thought it would make 
life easier for her pupils.

“When I completed matric in 1992 
my parents were divorced and there 
was no money to further my stud-
ies. I left for Johannesburg, where I 

worked as a domestic worker in the 
homes of teachers. I just wanted 
to be next to what I loved the most, 
even though I got paid R250 a month 
for cleaning, cooking and washing 
seven days a week.” 

Mushroom picker
When her mother took ill, she 
returned home to nurse her until 
she died. Although she still felt like 
a teacher at heart, her circumstances 
forced her to work as a mushroom 
picker.

“The trucks collected us at 4am and 
dropped us in the middle of a for-
est. We would then pick mushrooms 
and fill three baskets to make a full 
bucket that paid R4. The R100 I got 
fortnightly was something I appre-
ciated, because it took a lot of hard 
work to earn it.”

Nhlabathi admits that there were 
moments, especially after burying 
her youngest sister in 2008, when 
she felt like giving up on life. But 
instead she did what her mother had 
taught her to do — tied a doek (cloth) 
around her stomach to steady her-
self. Real women do that, her mother 
had told her. That painful experi-
ence, she says, has made her more 
determined not only to teach her 
pupils how to write an essay but to 

give them life lessons.
“I may not be teaching life orienta-

tion at the moment, but I make time 
to talk to my pupils about life. I grew 
up dirt poor and I could easily have 
become a prostitute or gave myself 
away to drugs, but I persevered.”

The patient teacher
Pupils with learning difficulties 
are close to Nhlabathi’s heart. She 
says it gratifies her to comfort and 
not ridicule them because, in most 
cases, it is not their fault that they  
do not understand. Her life experi-
ence has taught her to be patient  
of and understanding towards 
others.

Her biggest wish, Nhlabathi says, is 
to teach in a school for children with 
learning difficulties. But the fact that 
Fernie still does not appear on the 
Mpumalanga map means it may take 
her years to see her dream fulfilled, 
because she does not want to leave 
the village. 

“I waited 10 years doing laundry 
for other teachers, or picking and 
packaging mushrooms that I never 
even tasted once. I’ll wait much 
longer to help pupils who are expe-
riencing difficulties. One day our 
government will build such a school 
here.” — thulinhlapomedia.com

Gauteng
Name of school: Unity College, 
126 Cedar Avenue, Fourways, 
Johannesburg
Area of expertise: Learning 
disabilities
Maximum annual fees: R65 232 
Tel: 011 465 2422/3

KwaZulu-Natal

Name of school:  BrainTrain 
(independent school), 4 Quarry 
Road, Hilton, Pietermaritzburg
Area of expertise: Learning dis-
abilities, developmental delays
Maximum fee: R3 200 a month
Grades: One to eight
Tel: 083 395 1321

Eastern Cape 

Name of school:  Elsen Academy, 
(independent school, national 
senior certificate), 21 Bird Street, 
Port Elizabeth
Area of expertise: Learning dis-
abilities, developmental delays
Minimum monthly fee: R2 870
Maximum monthly fee: R3 516 
Grades: one to eight
Tel: 041 582 3289

Mpumalanga

Name of school: Flamboyant 
School (independent), 26 Tom 
Lawrence Street, White River
Area of expertise: remedial 
school that aims to place pupils 
back in mainstream education
Minimum monthly fee: R3 537 
Grades: one to nine
Tel: 013 751 3484

Western Cape

Name of school:  Shelanti School 
of Inclusive Teaching (independ-
ent school), 24 Stepney Road, 
Parklands
Area of expertise: remedial 
school that aims to place pupils 
back in mainstream education
Minimum monthly fees: 
grades one and two, R3 550 
grades three to six, R3 750
Tel: 021 557 3484

l If you know of any private or 
government school in your area 
that caters for children with 
learning problems please  
email their details to phindilex@
mg.co.za

Help is at  
hand

“I make time to talk to 
my pupils about life. I 
grew up dirt poor and 
I could easily have 
become a prostitute, 
but I persevered”

Dedicated: Ntombi Nhlabathi, 
a siSwati teacher at Methula 
Secondary School has endured 
hardships to be what she is
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School management 
problems solved, easily 
Principles of quality mangement in 
organisations can be used in class too 

Richard Hayward

N
o school day is  ever 
really “problem-free”. 
The principal  might 
suddenly be confronted 
wi th  an  upsurge  in 

thieving, or the pupils are bullying 
one another in cyberspace. One day 
the teacher realises that his pupils 
have “switched off” in their atti-
tude towards school: test marks 
are plummeting and there are dis-
cipline problems in the classroom.

Quality management has the so-
called Pareto principle to deal effec-
tively and swiftly with problems. 
The principle is named after a 19th-
century Italian economist, Vilfredo 
Pareto, who devised the “80:20 
principle”. It is based on the prem-
ise that “20% of the causes produce 
80% of the results”.

Think of the rowdy classroom. 
Most of the pupils are well behaved 
and it is a small group of between 
10% and 30% which causes the 
chaos. Deal with that minority and 
almost all your behaviour problems 
in the classroom are solved.

Five simple steps for using the 
80:20 or Pareto principle are:

Identify the problem

Describe what is wrong or needs 
improvement. In a maths teacher’s 

class, for example, the pupils’ 
marks are steadily dropping. The 
teacher states the problem thus: 
the maths marks are declining with 
each test.

Collect information on 
 possible causes

What are the causes of the prob-
lem? It is important to ask those 
who are involved, or part of the 
problem, to offer reasons. There 
could be a brainstorming session 
or circle time during which every-
one is encouraged to offer sugges-
tions. In the example of the maths 
teacher, she  gives every pupil a 
piece of paper. Each is asked to 
write down what he or she thinks 
the reasons are for the steady 
decline in marks.

Analyse the main causes of 
the problem

revises the difficult section of work 
that was done in term one.

Evaluate and monitor the 
results

Once the plans have been carried 
out, it is time to evaluate their suc-
cess. Often there is a need to tweak 
plans as one carries them out. Once 
the main causes have been dealt 
with, attention can be given to the 
less frequently mentioned causes. 

Problems can resurface. Do not be 
complacent because of initial suc-
cess. Monitor the situation. Should 
it occur again, you already have a 
good sense of possible solutions.

Our maths pupils have had huge 
improvements in their test results, 
thanks to the teacher’s interven-
tions and their hard work. The 
overall class average improves 
every term.

The 80:20 principle is a quality 
management one used in organi-
sations, but it applies in our daily 
lives too. Deal with the few main 
causes of a problem first and you 
will see  that the problem almost 
disappears.

Richard Hayward does leadership 
and management programmes on 
behalf of the South African Quality 
Institute. For more details, please 
speak to Vanessa on 012 349 5006 
or email her at vanessa@saqi.co.za. 
Alternatively, call Richard on 011 888 
3262 or email him on rpdhayward@
yahoo.com. Poor schools are spon-
sored

Trouble can 
resurface. Monitor 
the situation. Have 
possible solutions 
in place

When people are asked to sup-
ply reasons, a flood of answers 
could follow. An interesting aspect 
of most answers is how many of 
them are fairly similar. The pupils’ 
responses can be grouped around 
a few main ideas. The different 
causes could be put on a sheet. 
Every time a particular cause is 
mentioned, a tick can be placed 
alongside it. A few causes will start 
to get most of the ticks. Main causes 
thus come to the surface.

The maths teacher notes that two 
reasons are mentioned by nearly all 
the pupils. Maths tests are done in 
either the first or second week of 
term, which means there is little 
time for revision work. Also, a sec-
tion of work that had been done in 
term one was poorly understood. 
Subsequent tests have relied on a 
good grasp of that section.

Focus on solving the main 
causes

Once the main causes are known, 
decide what has to be done. Are 
other staff members needed? 
Should outsiders be called in? Is 
there a need for a change in class 
or school management policy? Be 
a good listener. Keep the focus on 
just the few main causes.

The maths teacher is able to deal 
speedily with the causes. School 
management decides that no maths 
tests in future are to be done until 
the third or fourth week of term. 
Revision work can then be done 
in the first fortnight. The teacher 

Richard Hayward

Learners in a well-maintained school 
tend to be more motivated to work 
hard. International research has 
shown that in good environments, 
children behave well and bullying 
incidents go down. Teachers are also 
motivated to give more of their time 
to the school.

Seven areas make a school 
attractive:
l Reception area: Visitors are able 
to sit in comfortable chairs while 
they wait for staff to help them. 
Magazines are available. The area 
has interesting displays of the learn-
ers’ work.
l Corridors: Boring, long corri-
dors are turned into places where 
stimulating education happens. 
The learners’ achievements are dis-
played. Walls are painted in a range 
of colours.
l Classrooms: Create a pleasant, 
stimulating learning and teaching 
environment. Desks don’t have to 
be in straight rows. A practical chal-
lenge in many South African class-
rooms is space. If possible, have quiet 
reading areas and spaces for group 
activities. Make sure that posters are 
age-suitable. No posters should be 
turning yellow with age!

Many classrooms have white walls. 
Break out into a range of rainbow 
colours! Franke Mahnke gives these 
guidelines for wall colours:

Young learners need a warm, 
bright colour scheme to go with, 
“their natural extroverted nature.”

High school learners need cool col-
ours to help them to concentrate.

Libraries could have pale or light 
green walls in order to create an 
effect that, “enhances quietness and 
concentration.” Teachers need com-
fortable classrooms too, make it as 
homely as possible. 
l Staffroom: The staffroom is a 
place of refuge and peace. Have com-
fortable furnishings. Ensure that tea, 
coffee and iced water are available. 
If it is possible, put the staff notice 
board and pigeonholes outside the 
room? Create a room that helps to 
take teachers minds off teaching 
during.
l Toilets: Clean toilets reflect the 
level of respect shown towards the 
physical environment.  Learners 
and staff can design toilets that are 
attractive and bright. Everyone has a 
part to maintain cleanliness and be a 
‘watchdog’ to report any instance of 
graffiti appearing on walls.
l Gardens: Plant flower beds. Put 
benches in the gardens and rule out 
any sport activities in such areas.
l Play and sports grounds: Many 
schools have too-small playgrounds. 
One suggestion is to have different 
break times for different grades. Also, 
have separate areas of the playground 
reserved for different learner groups.

Everyone in a quality school has a 
part to play in maintaining a quality 
physical environment — the princi-
pal, parents, teachers and learnes 
all have skills which can be of ben-
efit. They can help in the gardens, 
do electrical repairs, paint class-
rooms and repair broken furniture.  
Simply ask.

Richard Hayward does leadership and 
management programmes on behalf 
of SAQI. Please contact either Vanessa 
at the South African Quality Institute 
on 012-349-5006 or Richard on 011 888 
3262 for more details. Poor schools are 
sponsored

Creating  
a pleasant 
school

Effective: When a teacher deals with a chaotic situation, he or she should focus on the minority causing the problem. Photo: Oupa Nkosi



11

March 2012 theTeacherTeaching techniques

Make pupils prime focus
Xolani Majola 

Many teachers constantly 
think about what to teach, 
rather than at whom their 

teaching should be 
d i r ec t ed . Teacher s 
often believe they are 
there to fulfil an aca-
demic requirement 
— to teach a subject 
well. Many of them 
pay little attention to 
the wellbeing of their 
pupils. Instead, they 
focus on how pupils 
internalise knowledge 
and receive informa-
tion. They are less 
concerned about the 
capabilities, potential 
and abilities of pupils 
to be more than mere 
bookworms.

Before a teacher 
teaches anything he 
or she needs to engage 
pupils socially at a per-
sonal level. For exam-
ple, a teacher could 
begin every day by 
devoting 10 minutes 
to so-called greeting 
time, during which 
pupils move around 
the class, shaking 
hands and inquiring 
about one another’s 
day. The contribution 
of such an activity is 
its positive effect on 
the development of 
trust, friendship and 
networks.

I call this a “ventila-
tion” process, in which 
you allow pupils to 
exhale before they 
plunge into a day’s 
work. Pupils work well 
once they feel a strong 
sense of belonging 
and recognition. The 
same activity could be 
repeated just before 
class finishes for the 
day. 

Pupils should be 
given a chance to end 
their day by assessing 
the effect of the day’s 
work on them. This 
way they will feel the 
need to come to school 
the next day because 
they feel appreci-
ated and are given a 
chance to contribute 
towards their personal 
development.

Pupils are smart 
people who are often 
mistaken for empty 
vessels that need to be 
filled with “matter”. 

When I was still 
teaching I chose to 
regard my pupils as 
young individuals 
who, with the correct 
tactics, had the poten-
tial to be more. I based 
most of my teaching 
on the basis of respect 
for my pupils, putting 
them first in every-
thing I did. 

Whenever class deci-
sions had to be made, I 
would allow the pupils 
to discuss the solution 
among themselves 

first, before I intervened. It is 
always easier to get full co-opera-
tion and commitment from pupils 
who have properly discussed their 
own  problems and created their 

own solutions.
Teachers have a crude tendency 

to look at their responsibilities as 
guardians of knowledge and wis-
dom and focus less on their mentor-
ing role. In this scenario pupils’ role 
is imagined to be that of a receiver 
of things and not a co-creator.

Teachers would do well to lower 

their impossible expectations of 
pupils and give them the freedom 
to be children in a developmental 
environment. 

They forget that the reason we 
have 12 years of schooling is to give 
children a chance to grow every 
year. 

Precision, knowledge acquisition, 

academic excellence and perfection 
are processes, not occasions. As 
teachers we need to allow space for 
self-discovery and that occasional 
imperfection, which, by the way, is 
the essence of education.

Xolani Majola is an education policy 
analyst

An effective teacher is always conscious of 
both education and the child’s wellbeing

www.facebook.com/olgfb   

www.olg.co.za 011 670 4850

http://twitter.com/OpenLGroup
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Question 1
How many cabbages did he 
plant ?
Answer: The farmer planted 28 
heads of cabbages.
If there are six seedlings in a tray, 
how many trays did he buy?
Answer: He bought five trays.

Question 2
How many oranges are in each 
bag?
Answer: Seven in each of the 
three bags, and only six in the 
fourth bag.

Thuli Nhlapo

A
group  o f  ded i ca ted 
t e a c h e r s ,  m a n y  o f 
them from Zimbabwe, 
has been producing a 
string of distinctions in  

mathematics and science in one 
of the poorest rural districts of  
Mpumalanga.

These teachers, in effect, are lay-
ing the foundation for eradicating 
poverty in the Gert Sibande district 

of the deeply rural Albert Luthuli 
local municipality. And they are 
doing it despite a lack of equipment.

Chen Muchiriri, a physical science 
tutor in Mpuluzi, a village a stone’s 
throw away from the Swaziland bor-
der, says none of the learners in the 
area knows what a fully equipped sci-
ence laboratory looks like. 

He explains how he and other dedi-
cated educators work extra hours 
using a depleted science kit that was 
donated eight years ago and has been 

rotated among all the schools in the 
area. 

“Our learners don’t want to be clas-
sified as being rural and disadvan-
taged. And we agree with them,” says 
Muchiriri with a broad smile. 

He is involved in local projects, 
called the Mayflower Science 
Project, teaching science at four cen-
tres in the area. In the five years he 
has worked for the project the mat-
ric results in the area have improved 
immensely, he says. 

“How could you be disadvan-
taged with a pass rate of 87% and 
73% respectively at Mpuluzi and 
Mayflower high schools? If one 

learner here obtained seven distinc-
tions, there’s one label we prefer to 
use — educationally empowered,” 
says Muchiriri.

Improved results
It is 4pm on the last day of February 
and two blocks of classes at 
Mayflower high school are filled to 
capacity with grades 10 to 12 science 
learners in full school uniform and 
hard at work. 

There’s no fee charged for the 
afternoon classes and learners are 
not coerced to join. But they say they 
attend the classes because they’ve 
seen the results obtained by other 

learners and they hope also to make 
their parents and teachers proud.

This school has not always been 
a hive of activity in the afternoons. 
A group of science teachers and 
parents in the local community 
who were concerned about the 
high failure rate of matric learners, 
especially in science, started the 
Mayflower Science Project in 1996.

“We had to come up with a way of 
fighting the high failure rate with 
the hope the benefits to the com-
munity would be more learners 
accessing higher education, then the 
reduction of unemployment and the 
social development of the commu-
nity,” says Nkosinathi  Nkambule, 
project co-ordinator and the  
curriculum implementer in the area.

Nkambule admits that the pro-
ject’s biggest challenge is funding 
and finding good samaritans to 
donate science kits, but, he says, 
not even that is enough to dampen 
the spirit of community members, 
tutors and learners.  

In the absence of funding for 2012 
tutors may have to dig deep into 
their own pockets to get transport 
to the different schools in the area, 
or they may have to be prepared 
to walk. But Muchiriri and his 
Zimbabwean colleagues, who are 
the backbone of the project, don’t 
seem to mind. 

“We’ve got to reach as many 
schools in the area as possible, espe-
cially during revision time.  If we all 
do well in science, the entire circuit 
and region will do well, but if it’s 
only one or two schools it defeats 
the purpose of eradicating poverty 
through education,” says Muchiriri.

Making science interesting
The tutors say they try by all means 
to make their projects interesting for 
learners. “We rotate tutors. Learners 
don’t get taught by their day teach-
ers and we don’t cover the same 
work done during the day. Here it’s 
more about helping learners with 
problem areas that they highlight 
and we also consult with their day 
school teachers. The sessions are 
relaxed and interactive and in our 
World of Work sessions we talk 
about different careers in science 
and access to funding,” says Samson 
Radebe, a maths tutor.

A nagging worry for the champi-
ons of the Mayflower project is the 
fact that in Mpumalanga foreign 
teachers are given only one-year 
contracts and these are renewable 
only in the absence of suitable local 
science teachers. 

But, they say, through prayer and 
always hoping for the best, they con-
tinue to put their learners first.  — 
thulinhlapomedia.com

Rural schools beat the odds
Limited resources didn’t stop a small rural 
community from excelling in science

Maths 
answers
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